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Rationale»-** History in its broadest sense is a record of every¬ 
thing that has happened in the past* It is "the vehicle by which one's 
ordinary experiences nay be extended into remote times • History in¬ 
cludes everything that undergoes change* Since it is generally felt 
that nothing is absolutely static; therefore, it can be assumed that 
everything has a history* 
The knowledge that man possesses today is the product of a very 
slow evolutionary process extending many centuries into the past* 
Likewise a study of history reveals that public school education has 
evolved at à very slow pace* A knowledge of the history of schools 
2 
should be an important part of the professional training of teachers* 
In light of the growth and development of public schools, it seems that 
the numerous educational problems would be viewed with more sympathy 
and less bias by school officials, teachers and the public at large* 
Growth and development should be our fundamental consideration 
when thinking of educational movements* This fact applies to the 
*A. S. Barr, William H. Burton and Leo J. Brueckner, Supervision 
(New York* Appleton-Century-Crofts, Inc., 19U7), p. 808* 
^Carter 7* Good, A. S. Barr and Douglas E* Scates, The Methodol¬ 
ogy of Educational Research (New York* D. Appleton-Century Company, Huy,”?"' 
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Individual, social and national groups, apd civilization as a whole* 
Education is derived from many agencies; it is known largely by what 
it does, rather than what it is, and is the sum total of all experi¬ 
ences derived therefrom* 
At its best history is studied and taught so that people may 
learn and square up their beliefs and attitudes with the facts that 
are discoverable* Without history no one would know anything about , 
his ancestors, no one would know his own rights or those of his fellow» 
men; no one's possessions would be certain or valid, and what one 
should follow and what one should avoid is only revealed through his¬ 
tory* Through this medium children have transferred to them the cul¬ 
tural heritage of the human race in general and of their own people in 
particular* In other words, i^ is through the study of history that 
the present generation is able to start out with the advantage of past 
levels of race achievement* Further, history points out from where we 
have come , the direction in which we are going; and provides impli¬ 
cations as to better ways of advancement in the future* 
The historical method in the study of educational changes which 
may not always be educational progress, need not to be erotio and un¬ 
reasonable but can be planned in the light of the past* To quote 
Knighti 
A knowledge of the history of the schools and other 
educational agencies is an important part of the pro¬ 
fessional training of teachers; it seams to present the 
educational ideals and standards of other times, and it . 
enables different groups to avoid the mistakes of the past. 
lEdgar W* Knight-, Education in the United States (New York* 
Prentice-Hall, 19U0), p. 169* 
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For the past four years the writer has observed some measure of 
progress in the educational program of the public schools of Macon 
County, Georgia* It was through this most interesting observation 
marked by such improvemènts as: (a) revision of the curriculum, (b) 
planning for consolidation, (c) the urging by the State Department 
of Education for counties to use educational personnel holding four** 
year certificates, and (d) casual conversations with teachers who have 
fifteen and twenty years of teaching experiences in Macon County, 
Georgia, that the writer was motivated to study the growth and develop¬ 
ment of Negro education in Macon County, Georgia from 1865-1955» 
Scope and Limitation*— This study has been concerned with the 
period between 1865-1955* This period has been chosen because it 
marks the occurrence of the largest number of significant events in 
the development of Negro schools in Macon County, Georgia. This study 
is limited by tbs fragmentary nature of the materials used as the main 
sources of data* Unfortunately, until more recent years the pertinent 
records and reports of the development and course of the Negro public 
school system in Macon County, Georgia have not been kept continuously 
from year to yearj therefore, there are gaps in the records and reports 
of the development of the Negro public school system of Macon County, 
Georgia. 
The writer believes, however, in the main, that the findings 
reported in this research are authentic and reflect the prevailing 
conditions and status of Negro education for the period studied* 
Statement of the Problem*— The problem involved in this study 
was to trace the growth and development of Negro Public Education in 
h 
Macon County, Georgia from 1865-195$* 
i 
Purpose of the Study»-— The purpose of this study is to trace 
the growth and development in providing educational facilities, person¬ 
nel and program for the Negro children and youth of Macon County, 
Georgia, together with the influences effected by the socio-economic 
factors and personalities during the period fro* 1865-1955* The spe¬ 
cific purposes of this study will be fulfilled through the formula¬ 
tion of documented answers to the questions enumerated below: 
1* What have been the socio-economic factors that influenced 
the education of Negroes in Macon County, Georgia, during 
the period of 1865-1955? 
2* What has been the enrollment and average daily attendance 
in the Negro schools of Macon County, Georgia, during the 
period of 1865-1955? 
3* What has been the development of Negro education in terms 
of organizational levels in Macon County, Georgia, during 
the period of 1865-1955? 
U» Who have been the community leaders who have influenced 
the progress of Negro education in Macon County, Georgia 
during the period of 1865-1955? 
5* What has been the status of the Negro educational person¬ 
nel in the Macon County Schools during the period of 
1865-1955? 
6* What have been the characteristics of the school plants for 
Negro children and youth during the period of 1865-1955? 
7* What has been the provision for the transportation of Negro 
children and youth in Macon County, Georgia, during the 
period of 1865-1955? 
8» What has been the allotment of funds for Negro schools in 
Macon County, Georgia, during the period of 1865-1955? 
9* What has been the content of the curriculum in the Negro 
schools in Macon County, Georgia, during the period of 
1865-1955? 
10, What has_been the trend towards consolidation for Negro 
schools In Macon County, Georgia, during the period of 
1865-1955? 
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11. What have been the shifts in the economic patterns of Macon 
County, Georgia, during the period of 1865-1955? 
12, What implications, if any, for educational theory and 
practice can be derived from the analysis and interpretation 
of the data? 
Definition of Terms,— The significant terms which will be used 
in this study are characterised in the statements belcrwj 
1. "Educational Personnel," refers to all teachers, principals 
and supervisors, together with the superintendent and 
School Board members wherever possible. 
2. "Socio-economic factors," refers to selected aspects or 
factor* la the social and economic patterns of the people, 
3. "Transportation," refers to the provision of buses either 
owned by the School Board or paid by the School Board which 
are used to convey pupils to and from school, 
U, "Consolidated school," refers to a large school unit which 
has been made possible by the merger of two or more smaller 
school units. 
5, "Curriculum," refers to all of the learning experiences and 
activities in the program of the school and under its 
immediate direction and guidance. 
6, "County School System," refers to the unit of public schools 
within a political county and supervised and directed by 
its own administrative personnel. 
7, "Enrollment," refers to all students who have presented 
themselves at a school for instruction, and whose presence 
or absence has been recorded in a monthly report to the 
superintendent. 
8, "Attendance," refers to average daily attendance which 
means the average number of students who have been present 
every day for a given number of days that school has been 
in session. 
Locale of Study.—» The locale of this study, Macon County, was 
created by Legislative Act of December lU, 1837 from parts of Houston 
and Marion Counties and was 90th in order of counties organised in 
Georgia, It was named for Nathaniel Macon of North Carolina, a Colony 
6 
of Georgia. Originally the county seat was Lanier, a town now extinct 
but which had a population of several thousand during the period from 
1038 to 1852. Oglethorpe was first settled about 181|0 and with the 
building of the Central Railroad in 18$2 took on new life but it had 
a serious setback from an epidemic of smallpox a few years later. 
Sam Henry Rump of this county developed the famous Elberta peach, 
named after his wife, and laid the foundation for the enterprise that 
brought Georgia worldwide fame. 
According to the 195b Census of Agriculture, Macon was 60th in 
order of county size with a total land area of 255*360 acres. Over 
five-sixths of this total area was in 991 farms which averaged 218 
acres. The trend in farm numbers was downward and average farm size 
upward, resulting in a relatively uniform trend in total acres devoted 
to farming. The value of farm land and buildings was $8,319,bb5 with 
an average farm value of $8,395* The average farm value more than 
doubled in the ten year period prior to 195b* Over two-fifths of the 
farm land was in pine and oak woodland, and approximately three-eights 
in harvest crops. The trend in cropland has been downward since 1900. 
The data on the number and per cent of White and Negro land- 
owner and farm tenants in Macon County for 1900-1950 period are pre¬ 
sented in Table 1, page 7, which indicates the significant facts to 
follow* 
It will be seen from the table that the number of Negro land¬ 
owners increased from 75 in 1900 to 166 in 1930, and a decrease of 
b9 in 19b0* The peak was reached in 1950 with a number of 209 Negro 
land-owners. The Negro ownership is severely limited because its 
7 
•mergence is so largely restricted to areas characterized by economic 
deterioration, which usually sets in when the original fertility of 
the soil has been exploited, or when the chief money crops are lost 
to other regions. Its rise from 10*8 per cent in 1?00 to 21*.2 per 
cent in 1950; and from the low points of 6.7 per cent in 1910, re¬ 
flects gradually improving economic status of the Negroes. The strong 
increase from 12.3 per cent in 19l*0 to 2l*.2 per cent in 1950 — a mere 
10 year period — reflects the effectiveness of the Federally Supported 
Farm Resettlement Program during the decade. 
TABLE 1 
NUMBER AND PER CENT OF WHITE AND NEGRO LANDOWNERS AND 
FARM TENANTS IN MACON COUNTY, GEORGIA 1900-19501 
i 
White Negro 





1900 639 . 280 69.5 75 621* 10.8 
1910 575 238 
1 
70.7 81 1123 6.7 
192G 710 301* 70.0 133 1082 10.9 
1930 _ .... 714 352 70.0 166 1022 UuO 
19U0 61*5 293 68.8 117 832 12.3 
1950 676 178 79.1 209 65U 2l*.2 
Macon County ranked fifth in the number of peach trees, and 
^Maeon County Tax Digits* 
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seventh in the number of pecan trees in the state* All farm products . 
sold in 19£U were valued at 103>23li of which almost two-thirds frcn 
field crops, over one-eighth from fruits and nuts and over one-eighth 
from livestock enterprises other than dairying and poultry. 
A perusal of Table 2 indicates the following about the rise and 
decline of the total population of Uacon County, Georgia from 1880- 
1950. 
In examining Table 2; Population of Macon County, one observes 
that though the total population increased from 8,1^9 in i860 to 
111,093 in 1950, the peak was reached in 1920 when the county had a pop¬ 
ulation of 17, 667. One notes a similar trend with respect to the 
increase in Negro population in the County. Here, we find that in 
i860, vthe Negro population wash, 87U and in 1950 it was 9, 358, thus 
the peak population for Negroes was 12,028 reached in 1920. Evidently 
this might represent a part of the movement of migration from rural 
areas to urban areas. It is interesting to note that the per cent of 
the population for Negroes increased from 57.7 per cent in i860 to 
70.7 per cent in 1910, but has decreased gradually to 66.7 per cent 
in 1950. 
The writer also observed that the population of Macon County 
in 1950 is slightly more than what it was in 1890. Again, thus seems 
J * 
to underscore the facts of mechanisation of farming, reduction of 
acreage, the utilization of the soil bank, and the movement of popu- 
» 
lation to urban centers. 
9 
TABLE 2 
WHITE AND NEGRO POPULATION IN MACON COUNTY, GEORGIA 
186O-I9501 
Year White Per Cent Negro Per Cent Total Per Cent 
1860 3,575 1*2.3 U,87Ji 57.7 8,1*1*9 100 
1870 3,975 3l*.7 7,1*83 65.3 11,1*58 1100 
1880 1*,288 - 36.7 7,387 63.3 11,675 100 = 
1890 1*,001 30.3 9,181 69.7 13,182 100 
1900 1*,302 30.5 9,791 69.5 . 11*, 093 100 
1910 I*,1*31* 29.3 10,581 70.7 15,015 100 
1920 5,639 31.9 12,028 68.1 17,667 100 
= 
1930 5,1*51 32.8 11,192 67.2 16,61*3 100 
191*0 5,35U 33.6 10,593 66.1* 15,91*7 100 
1950 U,695 33.3 9,398 66.7 31*, 093 100 
Macon Is in the Third Congressional District, the 13th State 
Senatorial District and Southwestern Judicial Circuit* According to 
the Georgia Educational Directory the county has ten schools, four 
for Whites and six for Negroes. 
Oglethorpe, the County seat, is the second largest town among 
the four small towns in Macon County* There are six schools in the 
county, five of these schools house grades from one through eight* 
One of the five schools is located in Ideal, Georgia. This building 
^United States Census. 
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is modern and functional In design with provision for adequate class¬ 
room, clinic, office space, cafetorium, library, storage space, cen¬ 
tral heating and the kitchen is included in this plant. 
The high school building is located in Montezuma, Georgia, This 
building is also modern and functional in design with provision for 
adequate classrooms, clinic, office space, cafetorium, library, storage 
space, central heating and kitchen, with special rooms for science, 
business education, home economics, and vocational agriculture in¬ 
cluded in the high school plant* 
Period of Study,— This research wae carried out during the 
school year of 1957-1958* 
Method of Research*— A combination of the Descriptive-Survey 
and Historical Methods of research, employing the techniques of offi¬ 
cial records and reports, and interviews, were used to gather the data 
for this study* 
Subjects and Materials*— The subjects involved in this study 
included the total educational personnel employed in the Negro and 
White schools of Macon County, Georgia, 1865-1955$ the student popu¬ 
lation, the school boat'd members and the citizens of the 1865-1955 
period* The instruments which were used to gather the data for this 
study arei official records and reports, School Board minutes, Parent- 
Teacher Association minutes, and interviews* 
Method of Procedure»— The data necessary for this study were 
gathered, organized, analyzed, Interpreted, and presented through 
the following procedural steps: 
1* The literature pertinent to this study is reviewed, summa¬ 
rized, and presented in this thesis. 
U 
2. The Superintendent of Macon County Schools, County Board of 
Education gave permission to carry on this study. 
3* The Supervisor, and teachers of the Negro Schools were asked 
to cooperate in the conduct of this study. 
> 
U. The official records of the Superintendent of Schools were 
surveyed and data on White and Negro education were taken 
from the records for the purpose of this study. The area 
of school data which were examined were (a) educational 
personnel, (b) important personalities concerned with the 
development of the schools, (e) school plant and facilities, 
(d) curricular organization and levels, (e) extracurricular 
activities. 
5* The data on Macon County were collected, grouped and organ¬ 
ized within the following categories* 
(a) Historical setting of education far Negroes in Macon 
County, Georgia. 
(b) Long time trends in the development of education for 
Negroes in Macon County, enrollment, finances, and 
training of teachers. 
(c) Personalities concerned with the development of the 
schools. 
(d) The individual schools in the Macon County System. 
> (1) Ideal Modern Elementary School 
(a) Plant and facilities 
(b) Educational personnel 
(c) Curricular Offerings 
(d) Organizational Levels 
(ë) Extra-Curricular Activities 
(f) Enrollment 
(g) Faotors Influencing the Enrollment 
(h) Parent-Teacher Associations 
(i) Transportation' 
(2) Flint River Farm School 
(a) Plant and Facilities 
(b) Educational Personnel 
(e) Curricular offerings 
(d) Organizational Levels 
, (e) Extra Curricular Activities 
(f) Enrollment 
(g) Factors Influencing the Enrollment 
32 
(h) Parent-Teacher Associations 
(i) Expenditures 
(j) Transportation 
(3) Lamson-Richardson School 
(a) Plant and facilities 
(b) Educational Personnel 
(c) Curricular Offerings 
(d) Organizational Levels 
(e) Extra Curricular Activities 
(f) Enrollment 
(g) Factors Influencing the Enrollment 
(h) Parent-Teacher Associations 
(i) Expenditures 
( j) Transportation 
(U) Macon County Training School 
'(à) Plant and Facilities 
(b) Educational Personnel 
(©) Curricular Offerings 
(d) Organizational Levels 
(e) Extra Curricular Activities 
(f) Enrollment 
(g) Factors Influencing the Enrollment 
(h) Parent-Teacher Associations 
(i) Expenditures 
(j) Transportation 
(S>) Oglethorpe Grammar School 
(a) Plant Facilities 
(b) Educational Personnel 
(c) Curricular Offerings 
(d) Organizational Levels 
(e) Extra Curricular Activities 
(f) Enrollment 
(g) Factors Influencing the Enrollment 
(h) Parent-Teacher Association 
(i) Expenditures 
(J) Transportation 
(6) D. F. Douglas High School 
(a) Plant and Facilities 
(b) Educational Personnel 
(c) Curricular Offerings 
(d) Organizational Levels 
(e) Extra Curricular Activities 
13 
(f) Enrollment 
(g) Factors Influencing the Enrollment 
(h) Parent-Teacher Associations 
(i) Expenditures 
(j) Transportation 
(a) Financial Support of the Schools. 
6* The above data were tabulated and organised into proper 
tables and graphs, each of which will be analysed and 
interpreted* 
7. The summary of the findings, conclusions and recommen¬ 
dation evolved in the light of the interpreted data is 
incorporated in the final chapter of the thesis copy. 
Related Literature 
The literature pertinent to the problem of this research was 
reviewed and is here reported under the areas t (a) school plants and 
facilities, (b) teacher personnel, (e) finance, (d) curriculum, 
(e) enrollment, (f) historical setting, (g) extra curricular activities, 
and (h) socio-economic factors influencing the enrollment. The liter¬ 
ature in the areas mentioned above was reviewed to give the reader an 
idea of the general trends in significant areas of the school programs 
which have been treated in this study. 
Historical Setting.— The first section of this review of the 
literature related to this research was concerned with the historical 
backgrounds of the public school system in America. The historical 
setting of early education for Negroes was found to be a gradual and 
slow process with many impediments and handicaps. 
Carter, in a study of Negro Education in East Baton Ronge Parish, 
Louisiana, found* 
That Negro education has made alow but steady progress 
Jin all of the Southern states. The.greatest handicaps of 
Negro education in the early periods were the lack of school 
lit 
building, lack of qualified teachers, lack of equipment, and 
the lack of an enriched curriculum.1 
All of the Negro schools hare had continuous growth in plant 
facilities, teacher personnel, curriculum offering, and more and 
better equipment* 
Carter, in a further comment on the factors which hare influenced 
the development of Negro education statest 
Factors that have influenced the origin and growth of 
Negro education are* philanthropic agencies or educational 
foundations such as the Peabody Fund, Anna T. Jeans Fund, 
Julius Rosenwald Fund, Legislative enactments by various 
states to meet their immediate needs; and, of great impor¬ 
tance, the Negroes* eagerness to get schools*^ 
Woods, in a study of the history of education in Greensboro, 
North Carolina, as it pertains to the American Negro, found Greensboro, 
North Carolina the Key City of North Carolina, a leading example in 
the South. It was fascinating for him to trace the progress of edu¬ 
cation from a clandestine system to an intricate system of public 
schools, Chur eh and State Colleges. The progress of the Negro was 
facilitated by his eagerness to get ahead. He also found that the 
first school for Negroes in Greensboro was built in 1880.3 
iDoretha. Ellis Carter, NA Study of Negro Education in East 
Baton Rouge Parish, Louisiana 1861-1951» "Unpublished Master*a 
Thesis, School of Education, Atlanta University, 1951), p* 25. 
^Ibid., p. U6. * 
3Maurice Frank Woods, "A History of Education in Greensboro, 
North Carolina as it Pertains to the American Negro," (Unpublished 




If follows, secondly, that the education of Negroes at 
publié expense* in Alabama has depended upon the social and 
economic utility which this education was thought to have 
for the class of white persons in control of legislation 
and finance, whether this eontrol.-has been that by slave¬ 
owners, humanitarians, planters, financiers, or white farm¬ 
ers and workers, it is obvious that each has wished to pro¬ 
vide for Negroes an education designed to meet its own . 
concept of Negro status in the social and economic order* 
Henry, in discussing the development of the public school system 
of Alabama, states* 
A bill was passed by the Alabama Legislature providing 
for the establishment and maintenance of publie schools in 
Alabama in 1851* • It was noticed that there were signifi¬ 
cant similarities and differences in the development in 
White and Negro schools in Alabama* Hie period, 1900-191*8, 
marked the greatest growth of the school system of both races. 
The academie training of teachers showing 77*8 per cent, 
1*9*0 per cent worth more than two years of college edueation, 
as compared to 61*8 per cent and 25*8 per cent of two years 
or less college training for Negro teachers* The compari¬ 
son of the total census with the total number of pupils en¬ 
rolled showed that there is too large a percentage of school 
âgé children of both races not attending school in the state 
of Alabama*2 
Smith, found that the factors which influenced the origin of 
the Public School System in Georgia included* 
1* In 1870 a bill was passed by the Assembly providing for 
establishment of public schools in Georgia* 
2* The Constitution of 1877 provided for increased revenue* 
^Horace Vann Bond, Negro Education in Alabama, (Washington, 
D* C., 1939), p* 290. 
2 Indiana S. Henry, "A Study of the Development of the Alabama 
Public School System, 1900-191*8,* (Unpublished Master's Thesis, 
School of Education, Atlanta University, 1950), p. 9* 
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3* The first school Census Law passed in 1882* 
U. The following significant similarities and differences in 
the development of White and Negro schools in Georgia were 
found to be prevalent: 
(a) The period, 1900-1950 marked the greatest growth of 
the school system for both races* 
(b) The differentials for the 1900-1950 in various aspects 
of the public school system became smaller as the time 
advanced* 
(c) The educational facilities and opportunities afforded . ^ 
both White and Negro children are far from satisfactory* 
Further, Smith found that the consolidation of schools in Georgia 
has resulted in a larger decrease in the number of one-teacher schools 
for both races. It is responsible for the establishment of many more 
five or more teacher schools for White children as compared with an 
increase in each of the other types of schools for Negro children*2 
School Plant and Facilities*— School Plant and facilities have 
caused much concern in the educational movement* Dewey in his The 
School and Society discusses school plants and facilities thusly: 
The school building should be adequate in size and number 
to house all activities of the' school programj the first job 
of the educational Planner is to determine the type, size and 
number of physical units required and to arrange these units 
to conform to the demand of the activities for which they are 
needed.3 
^Elizabeth Cook Smith, *A Study of the Development of the 
Georgia Public-School System 1900-1950,* (Unpublished Vaster *s Thesis, 
School of Education, Atlanta University, 1952), p* 50* 
2Ibid., p. 75* 
^John Dewey, The School and Society. (Chicago: University of 
Chicago Press, 1900), p. 6$* 
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Further, Dewey affirms that* 
It is not a question of hoir teachers are -to teach or 
hour, the pupil is to study. The problem is to find what con-* 
ditions must be fulfilled in order that study and learning 
will naturally and necessarily take place *1 
■, The Georgia State Department of Education discusses beautifi* 
cation of school grounds in relationship to plants and facilities* 
It was pointed out that your school ground is an example of the pride 
of the entire community. Artistic well-kept grounds as well as modern 
sanitary buildings are effective factors in raising the standard of 
education. An attractive school building is not enough. Do not stop 
until the yard is in harmony with the house. Children should be daily 
surrounded by influences that elevate them, that make them love flow¬ 
ers, trees, and pleasing decorations* 
1 There is nothing that will add to the appearance of the school 
2 
grounds -as'à well planted lawn* 
r Alexander, made a study of the Physical-Plants of Negro rural 
£ T T , t 
elementary schools in four Georgia bounties which included twenty-seven 
schools* The study was confined to physical conditions such as school . 
site, water supply, toilet facilities, seating facilities, and storages* 
In this study Alexander found that the physical plants of nons of the 
schools met the full requirement to carry out a modern program of elemen¬ 
tary education. In none of the schools do the facilities provided meet 
" •' ' « Progressive Education and the Science of Edu¬ 
cation (Washington. D. C.V Macmillan Company 1928), p. 13. 
^Georgia State Department of Education, School Grounds and 
Beautification (Atlanta, 1939), p* 10. 
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the standards as set up by a rating sheet for school plants and facili¬ 
ties which used by surrey personnel frosi the Georgia State Department* 
It was noted that only seren of the schools had lunch rooms and the 
facilities for lunch-room purposes were inadequate* The meals were 
cooked and serred in the same room* Further, Alexander found that the 
school sites are inadequate in sise with grounds needing improvement* 
Twenty-eight per cent of the grounds, shrubbery and flowers hare been 
neglected*^ 
Organisational Levels*— The organisational levels of schools, 
in many of the studies, were found not to be following any one pattern* 
Fargo explains levels of schools as follows* 
The first twelve years of public education in the United 
States follow in many localities a pattern of organisation 
known as the eight-four plan, i* e*, the elementary school 
program eight years, the secondary four* In communities where 
there is a Junior High School 6-3-3 is the educational formula; 
aix years of elementary education, three years for the Junior 
and Senior High School; as a variation of 6-3-3 there is 6-6 
for those schools which chose to combine the high schools in 
one continuous pattern.2 
Chaney in a study of the development of the Negro Public School 
System Of Meridian, Mississippi, 1923-1953, explains organisational 
levels of schools thusly* 
That there were five schools which comprise the Negro 
Public School System in Meridian, Mississipi* They are 
%illie Mae Alexander, "A Study of the Physical Plants of Negro 
Rural Schools in Greene, Taliaferro, Clarke and Oconee County, Georgia, 
1951-1952" (Unpublished Master's Thesis, School of Education, Atlanta 
University, 1952), p. 5U» 
\ ' ' 
^Lucile F. Fargo, Library in the School, (Chicago)* American 
Library Association, 1953), p. 17* ! 
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T* J. Harris High School, the high school with grades nine 
through twelve, Wechsler Junior High School, the junior high 
school with grades one through eight) East End School, West 
End School, and Mount Barton School are elementary schools 
with grades one through six*3, 
Chaney found that the organisational level of Negro Publie 
Schools did not conform totally to either the 8-U or 6-3-3 pattern 
of organisation* 
Dewey explains organization as it pertains to the school thuslyi 
When we speak of organisations we are not to think simply 
of externals, of that which goes by the name of school system; 
the school board, the superintendent and the buildings, and the * 
promotion of teachers* These things enter in and are important, 
but the fundamental organisation is that of the school itself 
as a community of individuals, and its relations to other forms 
of school and conmunity? 
Dewey concludes that! "organisation is nothing then but getting 
things into connection with one another, so that they work flexibly 
and fully 
Curriculum Offering*— Curricular offering in public schools 
have always presented a problem of much concern* The role of the 
school and the community in terms of curricular offering la explained 
by Olsen thuslyr 
Education to fit people into a community living, has two 
facets; young people can learn skills, Insight, and outlook 
necessary to their "acceptance" as persons as well as their 
competence to be workers, citizens, home-makers and the like* 
A school curricular ia a device to provide a form of reference 
for the necessary experiences and models real and vicarious, 
■VLuther Lamar Chaney, "A Study of the Development of Negro Pub¬ 
lie School System of Meridian, Mississippi, 1923-1953," (Unpublished 
Master's Thesis, School of Education, Atlanta University, 1950), p* 23* 
*Dewey, op* ~cit. 
3lbid* 
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from which boys and girls learn. Much of science and art 
of teaching is concerned with content and procedures 
appropriate to the age, sex and family background of young 
people.^ 
Neal, in his discussion of the Southern Negro in a changing 
economy, suggests} 
'CJ', That our basic education Bhould not be technical or 
practical, but should be conderned with the development 
of the intellect. Ve should provide the student in the 
elementary grades with basic manual skills and stimulate 
his ambitions and intellectual life* It should not be 
necessary for rural and small town boys and girls to leave 
home far the large city for learning* T^e teacher ought to 
equip himself or herself so that the school, however small, 
can bring the learning of colleges and advantages of city 
life to the people in the backward areas. Education de¬ 
veloped along these lines is the only bulwark we have to 
keep people free.2 
Parker gives a fitting summary of Rousseau's principles in terms 
of curricular offerings as they exist today: 
1* Mmy-sided maturing and training is the aim of education. 
Rousseau believed in an all-around education* 
2* Education should be based on the maturing of the child's 
instincts and capacities* 
3* Appropriate activities should be provided for each age* 
U* Sense Perception is fundamental in elementary education* 
5* Theological aspects of religion are not suited to children* 
6* Home geography should be the starting point for teaching 
geography. 
7* Premature memorising of words and symbols is pernicious and 
spoils the child* 
^Edward 0. Olson, School and Coaaunity (New York: Prentice-Gall, 
Incorporated, 19U?), p. CHI 
‘Ernest E. Neal, "The Education of the Southern Negro in a 
Changing Economy," The Journal of Negro Education, XXXI (June, 1953)* 
pp. 219-220* 
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8. Physical activity is essential for health and growth. 
9* Motor activity should be connected with observation and 
reasoning. 
10. The study of social relations should be approached from 
the industrial standpoint.1 
Myers lists the following: 
1. Curricular objectives must be formulated and all steps 
must be taken in accordance with these objectives. 
2T. The formulation of such objectives demands consideration 
of (a) the world in ihicb we live, (b) the kind of world 
in which we should live and (c) our philosophy of the 
educative process. 
3* Materials of instruction must be selected, organised, 
and administered in accordance with the formulated 
objectives. 
1*. Since curricular reconstruction is a perennial task, the 
preceding procedures must be continued. Dewey, speaking 
in terms of curricular approaches, says that "The Ameri¬ 
can School which has adopted Progressive Education,* has 
met the issue well and has stressed the importance of 
thinking and the methods of teaching. Dewey affirms that, 
The first approach to any subject in school, if thought 
is to be aroused, and not words acquired, should be as 
unscholastie as possible. To realize what an experience 
or emperical situation means, we have to call to mind 
the sort of occupations that interests end engage activi¬ 
ties in ordinary life and careful inspection of methods 
which are permanently successful in formal education, 
whether in arithmetic, or learning physics or a foreign 
language, will reveal that they depend for their effi¬ 
ciency upon the fact that they go back to the type of 
situation which causes reflection out of school in 
ordinary life. They give the pupil something to do, not 
something to learn, and the doing is of such a nature as 
to demand thinking, or intentional nothing of connections, 
learning naturally results.2 
*S. C. Parker, History of Modern Elementary Eduoation(New York: 
Macmillan Company, 1939)» p. 206. 
2Adolph E. Myers, The Development of Education in The Twenty 
Century (New York: Prentice Hall and Company, 1939),p. 95. 
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Extra-Curricular Activities»-— The extra-curricular program of 
the school should be one of the major concerns and should be planned 
by teaching personnel and pupils. Barelet sees two justifications for 
the extra-curricular activity program* 
* _ * "* A 
First, they offer the school its best opportunity to help 
pupils to do certain desirable things that they are going to 
do anyway, namely; take each according to his ability, those 
qualities of leadership, initiative, cooperation and intelli¬ 
gence; second, they offer a ready channel through which the 
school may utilise the spontaneous interest and activities 
and make than both desired and possible of attainment.1 
Further Barelet emphasises the purpose of the extra-curricular 
activity program in these words* 
The extra-curricular activity program has cane up the 
hard way. It has been beset by many hazards. The issue most 
high schools face today is not should they have an extra¬ 
curricular activity program, but what can they do to perfect 
this program so as to benefit the pupils. The purpose of the 
other school activities all of them must contribute to social¬ 
ization directly or indirectly.* 
Foster points out that the activity program should meet the 
needs of the school. 
Before a new activity is approved by the school officials, 
there should be assurance that it will meet a need of the 
school, pupils are sufficiently interested in it to support 
it, and that there is in the school a teacher ifco is quali¬ 
fied, has time, and is willing to direct the activity. In 
employing new teachers, school officials should keep in mind 
the qualification needed to direct these activities which 
the school operates. All coaches and other sponsors of school 
activities should be members of the staff, not outsiders. All 
extra-curricular organizations and activities should bo super¬ 
vised by the school and should be amendable to school control 
and discipline.3 
iFred Barelet, Games, Dances, Activities (New York* Ginn and 
Company, 195>0), p. 100. . 
2Ibid. - 
3c. R. Foster, Extra-Curricular Activities in the High School 
(New York* Ginn and Company,“H$TfT7 P» 56. 
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School Enrollment»-— When thinking in terns of pupil personnel, 
the school enrollment has been of the most concern to many educators* 
Chaney, writing In terms of school enrollment states t 
The increase in the enrollment of the American Publie 
School has doubled itself every ten years since 1890* This 
increase in the American Public School enrollment is felt 
in areas of the educational set-up. Educators have striven 
through tiie years to solve enrollment problems along with 
the many changes it has brought to the American public 
school,* 
Chaney further asserts that the revolutionary increase in the 
* - 
school enrollment is the product of many forces, namely, births, intern- 
2 
al migration World War II, changes in population increase, etc. 
In that the socio-economic status of the pupils has been a fac¬ 
tor influencing the enrollment of the school, an insight into how it 
affects the pupils of the school is most important* 
Jones defines socio-economic status, thuslys 
Socio-Economic status is the position of a pupil and his 
family with reference to their dwelling areas, modern conven¬ 
iences within the home, material possessions, community acti¬ 
vities, parent occupation and education, social and racial 
attitudes.3 
Teacher Personnel.— The status of teachers in the public school 
has been a subject of much concern. The findings of various studies 
give legislations and estimates of prevailing conditions concerning 
the status of teachers* 
Smith, in a study of the development of the Georgia Public 
^Chaney, op. cit. , p. U*. 
2Verna Jones (Baldridge), *A Study of Differences in Intelli¬ 
gence, School Achievement, and Personality Traits -of Pupils of Vary¬ 
ing Socio-Economic Status, 1950," Unpublished Master's Thesis, School 
of Education, Atlanta University, 1950). 
3Ibid. 
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School System, 1900*1950, found that the evolutios of the statu» of 
teachers in Georgia has been -marled by a number of significant pieces 
•f legislation. The more significant ones are as follows : 
1. Law of 1866; provided for a complete system of Georgia 
Schools, a state school commissioner and teachers were 
to be examined and certified* 
2* Law of 1877; The Denny Law raised the qualification of 
teachers. 
3. Law of 1937; A law was passed February 10, 1937 setting 
up a system of certification of teachers and provided for 
minimum salary for the teacher which is fixed by the State 
Department of Education annually. 
4* Law of 1949; The Assembly enacted the Minimum Foundation 
Program which provided for every person attending the 
public school in the state, 
(a) A competent teacher 
(b) A decent classroom 
(c) Safe transportation if he lives beyond reasonable 
walking distance 
(d) An adequate supply of textbooks and other aids 
(e) A minimum of 180 days*^ 
Further, Smith found that the "academic training of teachers has 
greatly improved." She states! 
During 1936-1937 there were 647 Negro teachers, or ten 
per cent of the total, holding certificates based on four-year 
college work. During 1947-1948, there were 2,737 Negro teach¬ 
ers holding certificates based on four years of college work 
and they represented 39 per cent of the total number employed* 
A total number of 52 per cent of the white teachers employed 
during 1947-1948 held certificates based on four years of 
college work. The trend seems toward the higher level of train¬ 
ing for the teachers for both races. Smith concludes that the 
academic training of teachers in Georgia has improved rapidly 
from 1900-1950, teachers' salaries seem to be definitely toward 
equal salary for White and Negro teachers *2 
*Smith, op* cit.« p. 18. 
2Ibld., p, 22* 
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Boyd's study of Personnel in the Negro Secondary Schools in 
North Carolina reveals this facts 
The field of Negro teacher personnel has not been widely 
explored, especially in the elementary and secondary levels. 
Most of the studies conducted in this area dealt with prob¬ 
lems of teacher training and facilities in higher schools and 
colleges serving the Negro race.* 
Boyd also found thats 
According to statistical data only 1.5 per cent of 766 
Negro High School Teachers in North Carolina were without 
the Baccalaureate, Master's, or Doctor's Degree** 
The research division of the N.E.A. reports with reference to 
the "Emergency-teacher" as followsi 
There were nearly 70,000 emergency classroom teachers 
in 1951-1952. The total would decline to 61»,000 in 1952-1953* 
The present survey Indicated that actually public schools had 
to employ 69,926 in 1952-1953 and the outlook for 1953-195U 
is that the total will be 71,589* The "Baer gency-teae her * 
situation, thought to be a condition which would disappear 
within ten years after World War II, is apparently becoming 
critical again. 
It is also stated that fifty-four per cent of the holders 
of emergency certificates have less than four years of college 
preparation. Out of the 10,987 elementary school classroom 
teachers, 50 per cent have less than four years college, and 
out of 5,138 secondary school classroom teaohers 10 per cent 
have less than four years college .3 
Speaking in terms of Negro teachers, Bent and Kronenberg say: 
^Laurence B. Boyd, "A Study of the Personnel in Negro Secondary 
Schools in North Carolina* (Unpublished Ph.D. dissertation, School of 
Education, State University of Iowa, 1938), p. 29* 
2Ibld« 
^National Education Association, Research Division Advance 
Estimates of Public and Elemental? Years 1953-195U (Washington, D. C*), 
p* 3* ' • 
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When salarias of professional groups are compared the 
teachers are at the bottom of the list* The public either 
has not been able financially to pay teachers à salary 
compatiable with their refund training and service or it 
has not been convinced that they are worthy of a greater 
monetary reward. 
Shortly after the Depression of 1930» teachers* salaries 
have had a gradual increase and a rapid one during the Second 
World War. However, they are still far short of what they 
should be.l 
Financing the Public School.— Financing the public school has 
always created a problem; agencies of various kinds have given finan¬ 
cial support to Public Schools. 
Smith in a study of the development of the Georgia Public School 
points out that the sources of revenue that influenced public school 
development weret 
1. The Julius Rosenwald Fund. The Julius Rosenwald Fund came 
into being October 30, l9l7. 
2. The Peabody Fund 
3* The General Education Board 
U. The Anna T. Jean Fund 
*>• The Minimum Foundation Program - Enacted by the General 
Assembly in 1949, is likely to go a long way in raising the 
level of education in Georgia, by providing for every person 
attending the public schools in the state t 
(a) A competent teacher 
(b) A decent class room 
(e) Safe transportation if he lives beyond reasonable 
distance 
(d) An adequate supply of textbooks and other aids 
(e) A minimum school year of 180 days.2 
^Rudyard K. Bent and Henry H. Kroenberg, Principles of Secondary 
Education (New York* McGraw-Hill, Inc., 191*9) pp. 5$3-555. 
^Smith, op.clt., p. 11*9* 
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Chaney further found that* 
The Negro Public School System gets Its financial support 
from the lteridan Public School System. The Meridan Public 
School gets its money from Property Tax, state support, and 
bond issues, etc. The amount of money allotted to the Negro 
Public School System increased from $2lt,877 to $211*, 3U6 in 
1953.1 
Summary of Related Literature.— The related literature pertin¬ 
ent to this research is here summarised in the paragraph to folios* 
The historical setting of early education for Negroes sas found 
to be a gradual and slow process with many impedimenta and handicaps* 
The greatest handicaps encountered during the development of the schools 
were* lack of school buildings, lack ef qualified teachers, lack of 
equipment, and lack of enriched curriculum. It is fascinating to trace 
the progress of education from a clandestine system to an intricate 
system of public schools, church schools and state colleges. Negro 
education has made a slow but steady progress in all the southern 
states. Factors that have influenced the origin and growth of Negro 
education are: Philanthropic agencies, or educational foundations 
such as, The Peabody Fund, The Anna T. Jeans Fund, and the Julius 
Rosenwald Fund, legislature enactments by the various states) and of 
great importance, the Negroes' eagerness to get schools for themselves. 
Consolidation of schools has resulted in a large decrease in the 
number of one-teacher schools. School plants and facilities are 
always considered along with a consolidation movement, school build¬ 
ings of adequate size and number to house all ef the activities of 
IChaney, op. cit., p. 28 
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the school program are assets to a constructive educational program* 
It is no longer a question of how the teacher is to teach or how the 
pupil is to study; the problem is to find what conditions must be 
fulfilled in order that study and learning will naturally take place* 
There is a great relationship between the beautification of school 
grounds and plants and facilities. Tour school ground is mi example 
of the pride of the entire community. Literature has revealed that 
the physical plants and facilities of many schools do not meet the 
requirements to carry out a modern program of education* 
The organisational level of schools do not follow one pattern* 
The traditional type of organisation is the 8-4* plan but the 6-3*3 plan 
has been gaining popularity) as a variation of the 6-3-3 plan there is 
the 6-6 plan for those schools which choose to combine the high school 
in one continuous pattern* When thinking of organisation we are not 
to think of only that which goes by the name of "School System", the 
school board, superintendents and building, the engaging and promotion 
of teachers, etc. These things enter in and are important, but the 
fundamental organisation is that of the school itself, as a community) 
it is concluded that organisation is nothing but getting things into 
connections with one another, so that they work flexibly and fully* 
The enrollment has been en the increase for seme time, the revo¬ 
lutionary increase in the school enrollment is the product of many 
forces) namely, births, internal migration, World War II, changes in 
population, income, etc* 
Curricular offerings in the Public School have always presented 
a problem of many concerns. A school curriculum is a device to provide 
2 9 
a form of reference for the necessary experiences and models, real 
and vicarious, from Which boys and girls learn. The Negro schools 
of the South are faced with the responsibility of supplying the Negro 
population with the basic literacy required for understanding its 
world; the school must also supply it with an education that leaves 
it free. Thenprogressive education" issue has stressed the importance 
of thinking; it gives the pupil something to do, and the doing is of 
Such a nature as to demand thinking, and learning naturally results* 
The secondary and conventional long time, but many changes have been 
made recently to formulate the curricula to the natural activities of 
the child* 
The extra-curricular program of the school has two justifications; 
first, it offers $he school its best opportunity tc* help pupils to do 
certain desirable things that they are going to do anyway; second, it 
offers a ready channel through which the school may utilize the spon¬ 
taneous interest activities* The extra-curricular activity program 
has come up the hard way; it has been beset by many hazards* The issue 
most high schools face today is not should they have an extra-curri¬ 
cular activity program, but what can they do to perfect this program 
so as to benefit the pupils* Extra-curricular activities refer to all 
organized informal pupil activities outside of regular scheduled 
classes under the sponsorship of the school* 
The academic training of teachers in the public school hâs im¬ 
proved steadily through the years* The evolution of the status of 
teachers has been marked by a number of significant legislation* 
The field of Negro teacher-personnel has not been widely explored , 
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especially on the elementary and secondary levels* It was found the 
"Job Satisfaction” of teachers with reference to the things they wanted 
most were: pleasant working conditions; a sense of belonging; parti¬ 
cipation in deciding policy and an opportunity to maintain respect* 
Financial support of the public school is derived from the follow¬ 
ing sources: state taxes* local taxes* bond issues* sale taxes* and 
revenue agencies of various kinds* 
Value of the Study* It is hoped that inspiration and sane guid- 
' “ * 0 
ance will cone from this study for future planning of* the public 
school system far Negroes in Macon County* Georgia; ( 2) A true histor¬ 
ical review of past school events should serve as a framework of refer¬ 
ence for improvements and modification that are to come in the future; 
(3) This study should acquaint the laymen* teachers and school officials 
with the history and give a clear understanding of the growth and de¬ 
velopment of public education for Negroes in Macon County; (U) It should 
improve relations between the school and community; (5) This study should 
show how the support and control of Negro public education has changed 
from very simple and local arrangements to a more centralized and com¬ 
plex system* 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Historical Retrospect 
Introductory Statement.—- The presentation of the data pertinent 
to this research has been organized under tiro major headings, namely: 
(a) the data concerned with the over-all socio-economic backgrounds 
» 
or patterns of Hacon County, Georgia with specific reference to the 
total educational program of the county and (b) the data directly 
concerned with the development of the educational system of Macon Coun¬ 
ty, during the period 1865-1955» The present or Chapter II, titled: 
"Historical Retrospect,” presents the data on such factors; (a) admin¬ 
istrative patterns of the schools, (b) the geographic location of the 
county, (d) public services and Agencies, and (e) the types of schools 
found to be in operation in Macon County, Georgia. These aspects of 
the backgrounds of the educational enterprise in Macon County, Georgia 
will be discussed in the order in the immediate sections to follow. 
Administrative Patterns of the Schools.— Public Education in 
Macon County, Georgia is under the direction and control of a County 
Board of Education and a Sohool Superintendent. 
The board in Macon County is the popular five-man board of edu¬ 
cation. Members of this board are appointed to office by the Grand 
Jury. Their terms of office are for five years. A chairman presides 
at regular monthly meetings, with the County School Superintendent 
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acting aa secretary. These members receive twenty dollars per dies 
when in session only. They are the legal tribunal of education in 
Macon County and are directly responsible for every phase of the schools 
in Macon County. 
The County School Superintendent is elected by the popular vote 
of Macon County every four years. This person advises the County 
Board of Education on school natters and is responsible for employing 
and supervising principals and teachers in Macon County. 
In Macon County the responsibility for- maintenance and repair 
of school plants rests upon the County Board of Education. At their 
pleasure they may delegate part or all of this responsibility to the 
principal and trustees of each school* At the present time, janitors 
are employed at all of the schools. There is one maintenance engineer 
responsible for carrying on maintenance and repair work in all the 
Schools of the county. The purchase and selection of supplies and 
equipment is handled by a budget set up by the County Board of Educa- 
tion. This budget varies from year to year, based on the number of 
teachers in each school. Individual teachers do not receive this money, 
but the school as a whole has a credit with the County Board for the 
total amount. Example of supplies purchased ares instructional sup¬ 
plies, fuel, water, electricity, and small amounts of repair work on 
the buildings. ' 
General policies concerning the use of the buildings and equip¬ 
ment are left entirely up to the principal of the school. The pria- 
4 t 
cipal in turn works with his respective board as each problem arises. 
The County Board of Educatif» maintains an insurance coverage 
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on all school buildings in the county* 
Location, Area and Shape»-»* Macon County is located in Southwest 
Georgia, bound on the North by Peach County, on the South by Sumpter 
County, on the East by Dooly County, and on the West by Taylor and 
Schley Counties* The County has one river and the river cuts the 
county about half* Macon County has an area of 319 square stiles. In 
all sections of the County the land is fairly level. 
Population.-— Macon County has a population of Hi, 093» of which 
9,039 are Negroes* 
Crops.-— Macon County is principally an agriculture area* The 
major crops are cotton, corn, wheat, oats, and hay. The minor crops 
are peas, syrup and vegetables for home consumption. 
Love stocks.— Cattle production has fluctuated over a period of 
years, and several factors have contributed to this shift* Reduction 
in farm labor has caused more crop land to be put into pastures, there¬ 
by causing farmers to increase cattle to harvest clovers and grasses 
from this land; the increase in price has made cattle raising more 
profitable# 
Hog production in Macon County has shown slight increase in 
recent years. This increased production of hogs can be attributed 
to two factors: (a) the availability of electricity which has stimu¬ 
lated and made possible the wide-spread use of home-freezers, pressure 
cookers, and other electrical appliances in the home, and (b) the edu¬ 
cational projects of the Farm Security Program which has taught and 
directed the farms in tbs skills of preserving meats and vegetables. 
Labor.— The principal employment centers are Oglethorpe, Monte¬ 
zuma, Marshallville and Ideal. The economy of these area centers 
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chiefly upon agriculture and approximately 75 per cent of the popula¬ 
tion is classified as rural. Two Frozen Food Plants which employ 
around UOO persons are located in Montezuma and a nearby town of 
Andersonville. The harvesting of pulpwood and sawmilling are carried 
on extensively in the County. Many of the Negroes in Macon County are 
moving to towns of the County for the following reasons* (a) the marked 
increase in the use of farm machinery has reduced tb number of laborers 
needed to do farm work, (b) the Soil-Bank Program has reduced the num¬ 
ber of acres devoted to eotton raising, thereby reducing the number 
of needed laborers, (e) many of the farmer staple-raising, etc., and 
(d) with many of the White farmers and farm laborers moving into towns 
to work in the mills and plants, Negro farm-laborers have followed 
suit and many of their women folk are employed in plants and mills. 
Summary statement concerning labor and economy* 
1. is indicated previously, the economy of this area centers 
around agriculture, both large and small scales. Naturally, 
in peak harvest year their activity furnishes a larger 
source of revenue than ary other single industry in the 
County. This is contributed to the harvesting of the 
cotton and the labor employed at the gins and eotton fields. 
2. Since agriculture is the largest industry in the area, it 
requires the largest number of workers. *The lumber and 
wood products and manufacturing industries periodically 
absorb a segment of the employed labor force. 
3* This could be much stated concerning what is the most needed 
enterprise, but what the area definitely needs is industrial 
activities that will provide gainful employment on a year- 
round basis to a large nunfoer of local workers. 
Health Personnel and Facilities»— The medical personnel avail¬ 
able in Macon County are five Physicians, two Dentists and five 
registered nurses. 
The small health center in the County is located in Oglethorpe, 
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Georgia* 
Health Agencies*-- The Health Center of the County is the agency 
responsible for health and sanitation of the County* This center con¬ 
sists, normally, of a physician, director, sanitary inspector, a public 
health nurse, and a secretary or clerk* This health center serves the 
whole County in a general program. This eenter has the cooperation of 
a local physician in the control of communicable diseases* 
The program consists of care of these cases» maternity, child 
health, infants, pre-school and first grade children, cripple chil - 
dren, venereal disease, as well as immunisation against typhoid fever, 
smallpox, diphtheria, and «hooping cough* All the schools and rural 
area of the county receive this care* Inspections are made of all 
school water supplies and sanitary facilities, food handling, markets, 
restaurants, dairies, and so forth* 
Education*—* Education in Macon County, as described has been 
abstracted and included in the paragraphs that follow» 
Organisation» Tne public school system of Macon County con - 
aists of ono high school and fivo elementary sohools for Negro chil¬ 
dren. 
Sites and Buildings» The value of tbs physical plants owned by 
the Macon County Board, i* e*, the new sites and buildings, is listed 
at #51»7,132*00 and the equipment at #28,500.00, a total of #575,632.00* 
Levels and Ratings of the Negro Schools»— The levels and rat¬ 
ings of the schools for the Negro children and youth are indicated 
below» 
D. F. Douglas High School has grades one, two, three, nine, 
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ten, eleven and twelve, and it offers English, Mathematics, 
Science , History, Health, Home Economics, Vocational 
Agriculture, Industrial Arts, loping and French. 
Macon County Training School has grades four through eight* 
Marshallville, Flint River Farms, Oglethorpe Grammar have 
grades one through eight* 
Ideal Modern Elementary School offers grades one through 
eight taught by eleven teachers and is a State Approved 
Accredited School* 
Libraries*— Lamson Richardson and Ideal Modern Elementary 
Schools have library rooms, and they are used for classrooms, but not 
too many books. They are growing because library books and magazines 
are being ordered every year. At the present tb libraries are not 
being used properly because they are being used for classrooms. The 
D. F. Douglas High School has a library room and a full-time librarian* 
Hot Lunch*— A school lunch program is operated in Lamson Richard¬ 
son, Ideal Modern Elementary, and D* F* Douglas High School. 
Transportation*— Fourteen buses are used to transport the Negro 
boys and girls to and from school in Macon County* 
Recreation*— Most of the recreational facilities in Macon County 
are «entered around the public schools* There is a fair ground in 
the County where many recreational mets are held. Every year an 
annual fair is held for the county with both White and Negroes taking 
part, receiving awards for different kinds of exhibits. The project 
is sponsored by the Macon County Fair Association. Movie theaters are 
available to citizens in all the communities. There ie one swimming 
pool for Negroes in the County* 







Church of God 
The Department of Fab lie Welfare,— The Macon County Welfare 
Office is located in Oglethorpe* The Department of Public Welfare, 
under State and Federal Lairs, assists needy people in the county by 
granting financial assistance, and also performing various services 
as required* The five financial programs administered ares old age 
assistance, aid to the needy blind, aid to dependent children, other 
assistance and foster care* Thé first categories are partly financed 
by Federal funis; the last two are financed entirely by the State. 
The department is also responsible for giving specialised 
child welfare services* The services consist of supervision of de¬ 
linquent children* Other services rendered by the County Department 
of Public Welfare include: special service to the blind, services to 
families and persons requesting and needy family supervision in eases 
of various social and physical maladjustments* 
Highway*— Three highways serve the county — U. S. Highway 1*9 
from Peach County to Sumpter County, U. S. Highway 26 from Houston to 
Schley, and U* S. Highway 19 from Taylor County to Dooly County, and 
all the highways are paved road. 
Railroad*— Two railroads serve the County: The Atlantic Coast 
Line and the Central of Georgia* These railroads offer both passen¬ 
ger and freight service* 
Bus Line»— One bus line (passenger) serves the County very 
satisfactorily. 
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Dwellings»—» The housing facilities in Macon County are classed 
below standard due to needed repair or lack of water, heat, light and 
sanitary facilities. However, within the past few years, the housing 
situation has improved greatly. The financing plan of the Farm Secur¬ 
ity Administration and Farm Housing Administration has assisted many 
in building homes* 
CHAPTER III 
PRESENTATION AND ANALYSIS OF DATA 
Introductory Statement»— This chapter is concerned with the 
presentation, analysis, and interpretation of the data on the develop¬ 
ment of the Negro Public School System of Macon County, Georgia, for 
the period 1865-1955. 
* 
While collecting data an number of teachers, enrollment, À.D.A», . 
training of teachers, school financing, school facilities, and other 
relevant data, the investigator found that the data were not avail¬ 
able on an individual school basis until 1935* Prior to 1935» this 
data was given on a county-wide basis for White and Negro schools* 
That being the ease, the discussion in this section will be divided 
into two partst 
Part 11 Pertinent Data on Schools on a County-Wide Basis, 
1880-1935. 
Part lit Pertinent Data on an Individual School Basis, 
1935-1955. 
The pertinent data on a county-wide basis from 1880-1955 are 
presented in Table 3, Appendix. 
The Academic Training of White and Negro Teachers*— The certi¬ 
ficates and monthly salaries were: First grade certificate, the high¬ 
est certificate issued by the state, White $3lu00, Negro $2U.50| 
Second grade certificate, White $22*00, Negro $19*00} Third grade 





The length of ten» for Negro schools was fixed at four months 
each year, and the term in the City of Montezuma was fixed at nine 
months* 
The data on the extent of the academic training of White teach¬ 
ers of Macon County Schools for the years 1880-1955, are presented in 
the Appendix. 
The data revealed that the number of White teachers with one 
year of college training ranged from a low of 1 or 2*1 per eent for 
the years of 1935-1936, 191*2-191*3, and 191*5-191*6. 
The number of White teachers with a college degree ranged from 
a low of 21* or 51*2 per cent in 1935-1936, to a high of 37 or 75*5 
per cent in 195U-1955. 
The number of White teachers with an M. A. degree ranged from 
a low of 1 or 2.1 per cent in 1935-1936, to a high of 1* or 8.2 per 
cent in 195i*-1955. 
The data on the extent of the academic training of Negro teach¬ 
ers of Macon County Schools for the years of 1880-1955, are presented 
in Table 5, Appendix. 
The data revealed that the number of teachers with less than 
one year of college training ranged from a high of 1*0 or 69.0 per 
cent in 1935-1936, to a low of 0 in 195U-1955. 
The number of Negro teachers with an M. A, degree ranged from 
a low of 1 or 1.6 per cent in 191*5-191*6, to a high of 5 or 7.7 per eent 
in 195U-1955. 
Enrollment.— The data on the percentage distribution of White 
and Negro children byjgrades for the years of 1939-1955, are presented 
kl 
in Table 6, Appendix. 
The data revealed that in 1938-1939, 10*0 per cent of the White 
school children were in the first grade. The percentage of White 
children in the first grade reached its maximum in 19U7-19U8. 
The third year of high-school grade ranged frees a high of 6.2 
to a low of 5*2 in 195U-1955* 
The percentage of the White first grade children ranged from 
a low of 10*0 in 1938-1939 to a high of 11.7 per cent in 195U-1955. 
In 1938-1939, 36.2 per cent of the Negro school children were 
in the first grade. In 191*1-191*2, an even larger per cent, 38.0, 
were enrolled in the first grade. 
The percentage ranged from a high of 38.0 per cent in 19li 1-191*2, 
to a low of 16.9 per cent in 195U-1955* 
The third year of high-school grade ranged from a low of 0.8 
per cent in 1938-1939 to a high of 2.0 per cent in 195U-1955. 
Probably the high percentage in the first grade of the children 
are due to short terms, poor teachers, and poor accommodations. 
t 
Part lit Pertinent Data on an Individual School Basis, 1935- 
1955* The data has been organised in the folloring mannert 
1. All data will be separately analyzed in the six major 
captions which designate the six Negro Public Schools, 
namely: 
(a) Ideal Modern Elementary School 
(b) Flint River Farms School 
(e) Oglethorpe Grammar School 
(d) Macon County Training School 
(e) Lamson«£ichardson School 
(f) D. F. Douglas High School 
2. The data pertinent to each of the six Negro Public Schools 
will be presented and interpreted with the following 
categories! 
(a) Historical Setting 
(b) Personalities «ho «ere influenced in the origin 
of schools 
(c) Fiant and facilities 
(d) Organisational Level 
(e) Number of Teachers 
(f) Academic Training of the Teaching Personnel 
(g) Curricular Offering 
(h) Pupil Personnel and Enrollment 
3* The data on the financial support of the public schools 
and the emergent trenss in education in Georgia. 
U. The data on the salaries of teachers in the Public School 
System of Macon County, Georgia. 
!>. The data pertinent to the auxiliary agencies and special 




(e) Visiting Teacher 
(d) Supervision 
6. The data on transportation facilities in Macon County. 
7» The data on Parent-Teacher Association 
8. The pertinent data concerning extra-curricular activities. 
9. The data concerned with inventory of school property. 
The Sumnary of the findings, the conclusions, the implications, 
and recommendations stemming from the Analysis and interpretations 
of the data «ill be the tack of Chapter IV. 
Ideal Modern Elementary School 
Introductory Statement.-» The various aspects of the educational 
program of the Ideal Modern Elementary School, 1865-1955 are treated 
in the Immediate paragraphs below: 
Historical Setting.— According to Reverend Valter Turner, the 
first form of education for Negroes in Ideal, Georgia «as begun in 
U3 
1879* Tbs public school had its beginning in a one room log house 
with a four-foot rock chimney which was a dwelling house used for the 
first school plant. The first teacher in this area was Mrs. Fronie 
Davis. The early enrollment was around 60 to 70 pupils; the blue back 
speller, reading, writing and arithmetic were taught to all the pupils; 
the average salary ranged from $8.00 to $10.00 per month during the 
course of the teaching period; and was paid by the parents who pooled 
their money to pay the teachers. The school term was around 60 to 70 
days, starting late is the year after the crops were gathered. 
In the year of 1928, the school center was changed to Mount 
Mariah Primitive Baptist Church. Mrs. Fasti Lamar was the first 
teacher to teach in the church. This church was located in the North¬ 
ern part of the County.*' 
Second Negro School,*- During the year of 1937 the Ideal Elemen¬ 
tary School was built. Mrs. Ethel Jordan was the first teacher at 
this period; the pupil enrollment was around 8£; the-average-salary 
paid t^s teachers «as $30.00 per month; the school term warn* from 100 
to 120 days. The teachers held high school diplomas. Grades taught 
at this school were first through eighth. This school had two class J 
rooms, and was equipped with an old desk from another school. 
Personalitlea Concernes With Facilities.— Personalities con¬ 
cerned with appropriating the money for buying equipment for the 
school were the following: Reverend Walter Turner, Mr. Buster Duncan, 
^Interview with Reverend Walter Turner, elderly citizen of the 
Ideal Community, Ideal, Georgia, April 10, 1958. 
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, Mr. Forria Duncan, and Mr. Newt Edge* These men collected donations 
from volunteers, White and Negro to buy equipment and to build a two 
room school house and a lunch room. 
This school was heated by wood stoves, toilet facilities were 
located in an outer-house. There was no well on the school ground, 
consequently, the drinking water was procured from the wells of the 
neighbors who lived adjacent to the school plant. The first electrie 
lights for the school were installed by the parents. 
During the 1939-19UO session the school began serving "hot lunch." 
The lunches consisted of a hot vegetable, prepared and served in the 
one room lunch roc» that was built by the parents on school ground. 
Milk, fruit, and fruit juices, light bread, cheese, peanut butter, and 
lunch meat sandwiches were served to all the children. 
In 19l*2 the School Board started buying coal for all of the 
schools. The enrollment of the school grewj and two more teachers 
were added to the staff. 
In 19U9-1950, the Mount Carmel, Pine Hill School, Sunny Dell, 
and Shady Grove schools were consolidated with the Ideal Modern 
Elementary School. The nearby churches and one dwelling were used 
for classrooms. This made a very uncomfortable situation for all 
concerned. 
A survey was made of the schools in Macon County in 1953-19514. 
A site was purchased. This site was a plot of ten acres. It was 
purchased from Mrs. Mary Lightner at a cost of $1,000.00. The new 
school was built by the State Building Authority and the Macon County 
Board ef Education, The cost of the building was $60,000.00. It is 
* nie* Modern brick structure with nine classrooms, library room, 
kitchen, cafetoricm, Principal's office, teacher's lounge, book room, 
storage rooms, vault room, central heating, and is well equipped with 
new furniture. The color scheme is throughout the building and is 
beautiful. The yard is not paved as yet. Grass has been seen around 
the building and it is a beautiful site. 
Organisational Level.—» Since the consolidation of the school 
in 1957-1958, there are two teachers for the first grade, two teachers 
for the second grade, two teachers for the third grade, one teacher 
for the fourth grade, one teacher for the fifth grade, one teacher 
for the sixth grade, one teacher for the seventh grade, and one teacher 
fen* the eighth grade. 
Humber of Teachers.-» The data on the number of teachers employed 
in the school for 1879-1955 period are presented in Table 7» Page 1*7, 
which indicates the significant facts to follows 
During the school years of 1879-1935» one teacher was employed 
for this school; for the school years 1935-19U3* there were two teach¬ 
ers employed in this school} from 19U3-1950 there were three teachers 
who were employed in this school} from 1951-1955 there were eight 
teachers employed in this school} during the term of 1958-1959 there 
were eleven teachers employed in this school. 
Academic Training of Teachers.— The data or the extent of the 
academic training of teachers of the Ideal Modern Elementary School 
for the period of 1935-1955 are presented in Table 8, page 1*8. 
During the period 1935-19U5» none of the teaohers in the school 
held either an A.B. or B.S. degree. Seme of the teachers that worked 
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far the period of 1935-1955 are presented in Table 8- page 1*8. 
During the period 1935-191*5* none of the teachers in the school 
held either an A.B. or B.S. degree. Some of the teachers that worked 
in this school had less than one year of college work* 
During the period 191*6-1955 about 67 per cent of all the teach¬ 
ers held either a B.S. or A.B. degree. 
A summary of the data in Table 8 indicates that for the entire 
period 1935-1955 none of the teachers had obtained a B.S. degree. 
For the latter period of 19U5-1955 about 67 per cent of the teachers 
in Ideal Modern Elementary school held a B.S. degree. None of the 
teachers in Ideal Modern Elementary School held a Master’s-degree 
during the period 1935-1955* 
Curricular Offering.— In general, people think that the primary 
aim of the elementary school is to teach the three R's. But there is 
a rapidly growing feeling that the elementary school which has given 
its pupils no more than the three R's is not meeting the needs of the 
present generation* It is true that a thorough training, the "tool 
subjects* of education must always be the foundation of the elementary 
curriculum, but the social forces of the modern world are demanding 
that the school assume additional responsibility. Thus they have 
r 
four main tasks during the elementary period* First, the child must 
become moderately proficient in the use of language tools* In addition 
to the development and refinement of the spoken language, he made 
acquainted with four additional language facilities — reading, writ¬ 
ing, listening, and the language of number symbols. These will occupy 
much of the curricular-activities of the first six years of the child's 
life. The second main task of the elementary school is that of 
1*7 
TABLE 7 
NUMBER OF TEACHERS IN THE IDEAL ELEMENTARY SCHOOL, 
IDEAL, GEORGIA 1935-1955 





















Data taken from Superintendent ’ s Annual Report October 6, 1958 
TABLE 8 
DISTRIBUTION OF THE ACADEMIC TRAINING OF TEACHERS IN THE 
IDEAL MODERN ELEMENTARY SCHOOL 1935-1955 
Years 
Less than 
1 Year 1 Year 2 Yearn J Years U Years > Total 
No. % No. % No. % 1 No. % No. % 1 No. % 
1935-1936 2 100 2 100 
1936-1937 2 100 2 100 
1937-1938 2 100 2 100 
1938-1939 2 100 2 100 
1939-19UO 2 100 * 2 100 
191*0-191*1 2 100 2 100 
191*1-191*2 2 100 2 100 
191*2-191*3 2 100 2 100 
191*3-191*1* 2 100 2 100 
19l*l*-19U5 3 100 3 100 
191*5-191*6 1 33.0 2 67.0 3 100 
191*6-191*7 2 67.0 1 33.0 1 33.0 3 100 
191*7-191*8 1 33.0 2 67.0 3 100 
191*8-191*9 1 33.0 2 67.0 3 100 
191*9-1950 3 100 3 100 
1950-1951 3 100 3 300 
1951-1952 2 29.0 6 75 8 100 
1952-1953 3 37.0 5 63 8 100 
1953-1951* 3 37.0 5 63 8 100 
195U-1955 3 37.0 5 63 8 100 
Data taken from the Superintendent's Annual Report» October 9» 
1958. 
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socialisation* By the time the child is ready to leave the elementary 
school he should have learned to live cooperatively with ethers, and 
in his general behavior he should shoe the elementary qualities of 
a responsible citisen to his group} the third task of the elementary 
school is to help the child as he nears the end of this period of 
education to become orientated toward the next major division of the 
school system, the school of adolescence* At this stage the chils is 
maturing rapidly and he should now begin to discover his emerging 
interests and attitudes* He must also begin to see the secondary 
school as a larger opportunity for his exploration and expression*^ 
Literature, as well as observation in the various classrooms, 
has shewn that the curricular offering has changed more in the time 
allotment and the titles of courses than any other way* The writer 
verifies this change by selecting dally schedules from each school —* 
one showing the courses, titles and time allotments before and after 
some of the Negro schools of Macon Couhty School System began using 
the unit idea system of teaching* 
Table 9, page 50, shows the curricular offerings of the primary 
department of the Ideal Modern Elementary School* The curricular 
offerings were social studies, number work, language arts, science, 
health and creative arts before the unit idea was in use during the 
session 19UO-19U1* 
=- * * 
The data on the curricular offerings for the Ideal Modern 
^Nelson L* Bossing, Progressive Methods of Teaching in the 
Secondary School (New Torki" Houghton-ilifflin Company, 1952). pp. 19- 
^ • 
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Elementary School for the primary department in 1955-1956, after the 
incorporation of the unit plan are presented in Table 10 , page 51» 
This schedule shows that the curricular offerings were as follows* 
core class broad unit - all subject matter, reading, spelling, arith¬ 
metic, health and English, special skills period on any subject need¬ 
ing attention. 
TABLE 9 
PRIMARY SCHEDULE OF IDEAL MODERN ELEMENTARY 
SCHOOL, MACON COUNTY GEORGIA, 191+0-1955 
Tims Activities 
8:30 A. M. Devotion 
8:U5 A. M. Social Studies 
9:15 A. M. Number Work 
10:15 A. M. Recess 
10:30 A. M. Language Arts 
11:30 A. M* Science-Health 
11:55 A. M. Wash-up Lunoh 
12:00 Noon Noon 
1:00 P. M. Language Arts 
2*15 P. M. Recess 
2*55 P. M. Creative Arts 
3*00 P. M. Dismissal 
Data taken from the Ideal Modern Elementary School Records* 
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Elementary School, for the Intermediate Department in 1955-1956 after 
the incorporation of the unit plan are presented in Table 11, page 52* 
This schedule shows that the Curricular offerings in this school were 
as follows: social studies, arithmetic, Enterprises, recreational 
reading, language arts, practical arts, science and health. 
TABLE 10 
PRIMARY SCHEDULE OP THE MODERN ELEMENTARY SCHOOL, 
MACON COUNTY, GEORGIA, 1955-1956 
Time Activities 









10:15 Intermission Mid-Morning Snack 
Toilet Period 
10*30 Special Skills 
Period on any Subject 
needing attention 
Drills 
11*30 Free Reading 
12:00 Supervised Lunch 
1:00 P. M. Continuation of Unit 
Some form of Reading 
2:00 Recreation Physical Education 
2*U5 Film or Music 
3*15 Some fora of Art, etc. 
3*30 Dismissal 
Data taken from the Ideal Modern Elementary School Records. 
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TABLE 11 
INTERMEDIATE SCHEDULE, IDEAL MODERN ELEMENTART SCHOOL 
MACON COUNT!, GEORGIA, 1955-1956 
Time Activities 
8*30-8*1*5 Opening Experiences 
Room Care, etc* 
8*1*5-10*15 Language Arts, Reading, Spelling, 
Handwriting, Grammar and Usage 
10*15-10*30 Recess 
Rest and Relaxation 
10*30-11*1*5 Social Studies, History, Geography 
11*1*5-12*00 Preparation for Lunch 
12*00-1*00 Noon 
1*00-2*15 Mathematics, Science, Health 
2*15-2*55 Physical Education 
Supervised Play 
2*55-3*00 Preparation for Dismissal 
Data taken Aron the Ideal Modern Elementary School Records* 
Enrollment»*— The data on the enrollment of the Ideal Modern 
Elementary School for the year 1865-1955 are presented in Table 12, 
page 5&. 
During the 1935-191*5 decade, the enrollment ranged from 68 to 
107 with an average number of 82 students enrolled per year in this 
school* 
Summarization of the data on the enrollment of the Ideal Modern 
Elementary School far the period 1935-1955 indicated that the lowest 
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number- of students enrolled was 68 during the period 1935-1936 session, 
With the largest enrollment of 318 toe the 195U-1955 school year. 
Although there vas a steady- increase in the enrollment for the entire 
i* * 
1935-1955 period, there were alternate rises and drops in the enroll¬ 
ment from year to year* 
During the 19U5-1955 period, the enrollment ranged fro* 92 to 
318 with an average number of 196 student» enrolled per year lit thia 
school* 
TABLE 12 
ENROLLMENT OF THE IDEAL MODERN ELEMENTARY SCHOOL, 






















Data taken from Ideal Modern Elementary School Records 
Oglethorpe Grammar School 
Introductory Statement»— In this section the data are only con» 
earned with the history of Oglethorpe Grammar School, Macon County, 
Georgia, 1865-1955. 
Historical Setting»—- The first form of education for Negroes 
in Oglethorpe, Georgia wan begun in 188U. The public school had its 
beginning in the dwelling house of the teacher and it- we# used fear 
the first school plant* |he first teacher in this area was Mr* H* T« 
Lumpkin* The early enrollment was around 30 to UO pupilsj the grade 
level was first through fifth} the average salary ranged from $8*00 
to $10*00 per month during the course of the teaching period; and 
was paid by the parents who pooled their money to pay the teacher* 
The school term was around 60 to 70 days, starting late in the year 
after the crops were gathered. 
Personalities Concerned With Facilities**- Personalities con¬ 
cerned with raising money to help run the school were the following! 
Joe Belvin, Sam Boston, Valter Harris, Edd Hanker8on, and John Fitshugh* 
These persons were the trustees of the school. These trustees col¬ 
lected donations from the parents to help buy wood, pay the teachers 
and get other equipment for the school* 
Plant and Facilities*— The first Lumpkin Academy school house 
was built in 1886* It was a two-story frame building with two rooms 
upstairs and two rooms downstairs. This building was built by 
patrons of the community and a wealthy white family of Atlanta, 
Georgia. Mr* H* T. Lumpkin also was the first teacher to teach in 
the new building. The students began at the first grade and passed 
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through eighth grades to the normal course, which includes ancient 
history, Latin, and algebra in 'tire first year,. and geometry, Caesar, 
and botany in the second and thC third years; and in the fourth the 
theory of teaching, actual practice being offered. An Agricultural 
Department provides the theory of agriculture and an opportunity to 
plenty cultiva to,hsrveet a. crop* The Music Department offers 
courses in piene-and vocal training and instruction in the playing 
of braes and reed instruments. There va» a regular monthly tuition 
of sixty cents per pupil; plane pupils paid $2*00 a month in addition. 
The principal taught -everything except piano, which vas left to his 
vife* He owned twenty-three acres of land near by, but as tha Acad¬ 
emy had no vork stock, twenty acres had been rented to a farmer on 
condition that the agriculture pupils, if any, be permitted to use 
his mule to cultivate the three acres- reserved for that purpose or 
for a baseball diamond, as the needs for the school demanded* This 
- u 
school vas a two-story frame building, two classrooms, and one large 
autiterlum. This school vas equipped vith benches, tables, and 
chairs for each classroom.* 
In the year of 1923-192U tha Board of -Education built a two-room 
school for the Oglethorpe Community* It vas a frame building , the 
ceiling vas done nicaly-and ’there vere five windows in each room* 
The Board of Education also furnished tables and chairs for the new 
building. The cost of the building and equipment vas about $1,000*00. 
^Interview vith Mrs. Hattie Lumpkin, vife of the principal of 
Lumpkin Academy School (Oglethorpe, Georgia) March 8, 1958* 
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One carpenter with the help of the patrons of the community built this 
new building* It was a two-teacher school. 1 
In the year of 19U7 a site was purchases on the North side of 
Oglethorpe for the Oglethorpe Grammar School* This site was a plot 
of seven acreas.: It was purchased from Mr. 6. J. Jordan at a cost 
of $600*00* The Oglethorpe Grammar School was built in 191*9-1950, 
I 
and-was occupied in October, 1950* This plant was built by the 
Macon County Board of Education* The cost of the building was 
$35*000*00. f»It is a nice brick structure with eight classrooms, ^ 
a small ,auditorium, principal's office, clinic room, gas heated, and 
x 
is equipped with new furniture. 
Organisational Level*— The Oglethorpe Grammar School was al- 
, -• Uo J ;.r - 
ways an elementary school unit* It was made up of grades one through 
. v* •- '• ’ ’ ' •. • ■ 
eight* The first three grades comprised the lower elementary depart- 
* If f* 
ment and grades four through eight made up the upper elementary depart- 
ment*, The first three grades were grouped to one room with one teach¬ 
er and the fourth through eighth were grouped with another teacher in . 
ifn if > y 
another room. 
Number of Teachers,— The data on the number of teachers employ¬ 
ed in the Oglethorpe Grammar School for the years 1935-1955 are pre¬ 
sented in Table 13, page 59, which indicates the significant facts to 
follow* 
*4 * 
During the school years of 1935*1936, two teachers were employed 
^Data taken from the records in Superintendent's Office March 9, 
1958, Oglethorpe, Georgia (Macon County)* 
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for this school; for the school years 1935-19^1, there were three 
teachers employed in this schoolj from 19U1-1950, there were four 
teachers employed in this school, from 1950-1951» there were eight 
teachers employed in this school; from 1951-1955,there were ten 
teaohers employed in this school* 
Academic Training,— The data'on the extent ef the academic 
training of teachers ef the Oglethorpe Grammar School for the period 
of 1865-1955 sre presented in Table ll;, page 60, which indicates the 
significant facts to follows 
During the period from 1935-191*1» neither of the two teachers 
had received a college degree* One of the two teachers received à 
college degree in 191*2* Since 19l*9, all the teachers have held 
a college degree* 
Curricular Offering*»» The data on the curricular offerings for 
the intermediate department of the Oglethorpe Grammar School 1935- 
1955» are presented in Tabls 35» page 61. The schedule shows that 
\ # 
■ ■ 
the curricular offerings in this school were as follows» spelling, 
. »■ ‘ 
writing, English, reading, geography, arithmetic, history, health, 
science, art and physical education* 
The data on the curricular offerings in the primary department 
of the Oglethorpe Grammar School 1935-1955» are presented in Table 16, 
page 61* This schedule shows that the curricular offerings were as. 
followet social studies, reading, story telling, language arts, arith- 
r 
metie, and creative arts* 
Enrollment* The data on the enrollment of the Oglethorpe 
Grammar School 1935-1955 *re presented in Table,13* page 63* 
59 
TABLE 13 
NUMBER OF TEACHERS IN THE OGIZTHORPE GRAMMAR SCHOOL, 
OGLETHORPE, GEORGIA, 1935-1955 

















1951-1952 - 10 
1952-1953 10 
1953-1951* 10 
195U-1955 ■ 10 
1955-1956 10 
Data taken from the Superintendent's Annual Report, March 8, 1958. 
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TABLE 11* 
DISTRIBUTION OF THE ACADEMIC TRAINING OF THE TEACHING PERSONNEL 
IN THE OGLETHORPE GRAMMAR SCHOOL 1935-1955 
Tears 
Less than 
1 Tear ■ i 1 Tear ! 2 Tears 3 Tears jl* Tears Total 
No. % No. % No. % No. % ' No. % No. % 
1935-1936 ,1 33 2 67 3 100 
1936-1937 1 33 2 67 3 100 
1937-1938 1 33 2 67 3 100 
1938-1939 3 100 3 100 
1939-191*0 ? 2 67 1 33 3 100 
191*0-191*1 2 67 1 33 3 100 
191*1-191*2 1 25 1 25 1 25 1 25 1* 100 
191*2-191*3 1 25 1 25 2 5o 1* 100 
191*3-191*1* 2 50 2 50 t* 100 
19l*l*-19l*5 1 25 2 50 1 25 1* 100 
191*5-191*6 2 1*0 3 60 5 100 
191*6-191*7 1 20 1 20 3 60 5 100 
191*7-191*8 2 5o 2 50 1* 100 
191*8-191*9 2 50 2 50 t* 100 
191*9-1950 2 50 2 So 1* 100 
1950-1951 1 12 1* 50 3 38 8 100 
1951-1952 1 10 5 50 1* 1*0 10 100 
1952-1953 1 10 1* 1*0 5 50 10 100 
1953-1951* 2 20 3 30 5 50 10 loo 
1951**1955 1 10 2 20 7 70 10 100 
1955-1956 1 10 * 9 90 10 100 
Data taken frcn records in Superintendent's office March 9, 1953 
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TABLE 15 
INTERMEDIATE SCHEDULE, OGLETHORPE GRAMMAR SCHOOL, 
OGLETHORPE, GEORGIA 1955-1956 
Time Activities 
8*30-8*Ü£>" Devotional Exercises 
8:1*5-9*Ü5 Spelling and writing 
9*1*5-10*30 Arithmetic 
10*30-10*1*5 Recess 
10*1*5-11*1*5 * Language 
11*1*5-12*00 Wash-up 
12*00-1»00 Noon • 
1*00-1*30 Reading 
1*30-2*00 Geography 
2*00-2*30 Physical Education 
2*30-3*00, History, Health and Science 
3*oo'-n Dismissal 
■*“ i r 
i * . t , ». i 
M V * 
•1 ,, 
* t r 
u. 
Data taken from records of Oglethorpe Grammar School 
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TABLE 16 
PRIMARY SCHEDULE, OGLETHORPE GRAMMAR SCHOOL, 
OGLETHORPE, GEORGIA 1955-1956 
Time Activities 
8*30 Preparation for Work 
8:U5 Social Studies 
9*U5 Recess 
10:00 Reading 
11:00 Story Telling 
11:25 Preparation for Lunch 
12:00 Noon 
12:30 Language Arts 
1:30 Arithmetic 
1*55 Supervised Play 
2.25 Creative Art 
3x00 Dismissal 
Data taken from records of Oglethorpe Grammar School, 
63 
TABLE 17 
ENROLLMENT OF THE OGLETHORPE GRAMMAR SCHOOL, 






















Data taken fro» the Oglethorpe Grammar School Records, March 8, 
1958. 
6k 
During the 1935-19U5 decade, the enrollment ranged from 79 to 
170 with an average number of 137 students enrolled per year during 
this period. 
During the 19U5-1955 period, the enrollment ranged from I6I4 to 
Ul6 with an average number of 287 students enrolled per year in this 
school. 
Summarization of the data on the enrollment of the Oglethorpe 
Ckammar School for the period from 1935-1955 indicated that the lowest 
number of students enrolled was 79 during the period 1935-1955 session* 
with the largest enrollment of Ul6 for the 1953-195t school year. 
Although there was a steady increase in the enrollment for the entire ' 
1 
1935-1955 period, there were alternate rises and drops in the enroll¬ 
ment from year to year. 
Socio-Economic Factors that Influenced the Enrollment.— The 
following are the socio-economic factors that influenced the enroll¬ 
ment of the Oglethorpe Grammar Schools 
1. Lack of enforcement of compulsory school attendance laws. 
2«. Low économie status of parents 
3* Attitudes of Parents 
U. World War II and the increased birth rate 
5. The consolidation movement of 195U 1 
Lamson-Richardson School 
Introductory Statement.— In this section, the data are only con¬ 
cerned with the. history of Lamson- Richards on School, Marshall ville, 
Georgia 1865-1955. 
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Historical Setting.— The Lams on- Richardson Element aiy School 
had its beginning in the Second Salem Methodist Church, located at 
the extreme Northern end of Macon County, at Marshallville, Georgia, 
in the year of 1876. One teacher, Mr* Tom Brooks, composed the 
faculty, with 35 pupils making up the student personnel. The term 
would begin in the fall after the harvesting of the crops were over, 
and last for 60 or 70 days. 
Plant and Facilities.-»- Records of early plants and facilities 
•i 
for Negroes in Macon Cbunty were made available to them because of 
their own efforts. 
The first school house was built in 1886. It had two rooms 
downstairs with one large room upstairs for an auditorium. This 
building was built by patrons of the community and mainly by a large 
sum of money donated bÿ Mrs. S. S. Lams on of Boston, Massachusetts. 
In the year of 1925-1926 the Lamson-Richardson School was built. 
It was brick and consisted of four classrooms and a large auditorium. 
It was established by Mr. Edward Richardson, the first principal of 
the school, also he was a local Negro politician and educator «’highly 
respected by both races in Marshallville. The plant was built in the 
main by gifts which he secured from his acquaintances and friends, 
chiefly the Reverend J. C. Masse of the Tremont Baptist Church) of 
Boston, Massachusetts, who were born and reared near Marshallville. 
- - . 1 f 
The cost of the building and equipment was about $U,000.00. 
Personalities Concerned with Plants and FacilitiesPersonali¬ 
ties concerned with appropriating the money for buying equipment for 
^Interview with Mss Blanche Richardson, daughter of Principal. 
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the school were the followings Mr* Joe Whitfield, Mr. A. S. Felton, 
B. N. Barnes, Jim Riley, and D. S. McKenzie. These men collected do- 
t 
nations from volunteers, Vhite and Negro, tp. buy equipment for the 
school. 
Mr. Edward Richardson was also the first principal, and Mrs. 
Anna Richardson, teacher. Salaries ranged from 135.00 to $25.00 per 
month for a five month term. The enrollment was 80, and the grade 
level was first through ninth. 
This was a brick building with four classrooms, two cloakrooms, 
and one spacious auditorium, ^he rooms were unpainted, there were no 
electric lights, the benches were made by a carpenter in the coimmnity, 
there were five regular windows in the classroom and ten windows in 
the auditorium* 
T he school enrollment continued to grow, and in 1952-1953 two 
nearby churches wars used for classrooms and two more teachers were 
addes* 
A survey was made of the schools in Macon County in 1953-195U. 
"1 
A Site was purchased adjacent to the present school for the new school* 
This site was a plot of ten acres. It was purchased from Mr. Joe 
Hines at a cost of $1,000.00. The new school was built in 1957-1958, 
and was ocoupled in September, 1958* This plant was built by the 
State Building Authority and the Macon County Board of Education. 
The cost of the building was $139,000.00. It is a nice modern brick 
structure with ten classrooms, library roogi, kitchen, cafetorium, 
principal's office, teachers lounge, book roo$, storage rooms, vault, 
central heating, and is well equipped With new furniture « The color 
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schema is beautiful throughout the building» The yard is not paved 
as yet» Grass has been sown around the building and it is a beautiful 
site. 
Organisational level.— Since the consolidation of the school 
in 1957-1958, there are two teachers for the first grade, two teachers 
for the second grade, two teachers for the third grade, two teachers 
for the fourth grade, two teachers for the fifth grade, the sixth 
grade teacher has one grade, the seventh grade teacher has one grade, 
the eighth grade teacher has one grade. 
Humber of Teachers.— The data on the number of teachers employed 
in the Lamson-Richardson School, 1865-1955 are presented in Table 18, 
page 68. 
The data revealed that the nnufeer of teachers with less than one 
year of college training ranged from a low of 1 or 100.0 per cent in 
l88i-*1935 to a high of 5 or 83.0 per cent in 1937-1938, and again in 
19U7-19U8 there was 1 or 17.0 per cent with less than a year of college 
training. 
The number of teachers with a college degree ranged from 1 or 
16.0 per cent to 100.0 per cent during the terms 19UO-1955. 
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TABIE 18 
NUMBER OF TEACHERS IN LAMBON-RICHARDSON SCHOOL 
1935-1955 
Years Number'of Teachers 



















Data taken from the Superintendent's Annual Report March 8, 1958* 
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TABLE 19 
DISTRIBUTION GF THE ACADEMIC TRAINING GF THE TEACHING PERSONNEL IN 
THE IAÎEON-RICHARDSQN SCHOOL 1935-1955 . 
Tears Less then 
1 Tr 1 Tear 2 Tear 3 Tear It Tear 5 Tear Total 
No. %, No % No. % No. % No. % No. % No. % 
1935-1936 5 83 1 17 6 100 
1936-1937 5 83 1 17 6 100 
1937-1938 3 50 
CM
 1 17 6 100 
1938-1939 1 17 2 33 2 33 6 100 
1939-1940 1 17 1 17 3 50 1 16 6 100 
1940-1941 1 17 4 66 1 17 6 100 
1941-1942 2 33 4 67 6 100 
19U2-19Î43 1 17 5 83 6 100 
19143-19Î4U 1 17 4 66 1 1 1 17 6 100 
1944-1945 2 33 3 50 6 100 
1945-1946 1 17 4 66 1 17 6 100 
1946-1947 1 17 4 66 1 17 6 100 
1947-1948 1 17 2 33 2 33 1 17 ■ 6 100 
1948-1949 1 17 5 83 6 100 
1949-1950 1 17 5 83 6 100 
1950-1951 1 13 6 87 7 100 
1951-1952 * 7 100 7 100 
1952-1953 5 71 2 29 7 100 
1953-19& 6 75 2 25 8 100 
1954-1955 6 75 2 25 8 100 
Data taken from records in Stperintencfent’s Office March 8, 1958» 
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There were 3 or 30.0 per cent of the teacher» with M. A. degrees 
during the terras of 1953-1956. 
Curriculum Offering.-»» Schools have no basis for existence except 
that of providing helpful means in meeting the problems and various 
needs of life itself. The circumstances of our times make it impera¬ 
tive that the school should offer children more, than book learning in 
the classrooms. It must, indeed, make use of all the community's 
resources for providing children with direct and valuable contacts with 
environmental reality. Experimentation along this line has already 
begun in school at evezy level but it needs to be extended with great 
rapidity. Every community offers many opportunities to the schools 
for such experimentation. These should be vigorously uncovered and 
the school should take the initiative in persuading the community to 
make them available 
Table 20, page 71, shows the curricular offerings of Lamson- 
Richardson School for the session 1958-1959 after the unit plan was 
incorporated in the Negro School System. This schedule shows that 
the curricular offerings in the primary department were as follows: 
core class broad tnit, all subject matter, reading, spelling, arith¬ 
metic, health and English, special skills period on any subject need¬ 
ing attention. 
The data on the curricular offerings in Lamson-Richardson School, 
intermediate department in 1957-1958 after the incorporation of the 
unit plan are presented in Table 21, page 72. This schedule shows 
lE. G. Olson, School and Community (New Tork: Prentice-Hall), 
p. 29* 
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studies, arithmetic, enterprises, recreational reading, language 
arts, practical arts, science and health* 
Enrollment.—» The data on the enrollment of the Lamson-Richardson 
School for the years 1935-1955 are presented in Table 22, page 73* 
During the period 1935-19U5 the enrollment ranged from 256 to 
liltl with an average number of 32k students enrolled in this school* 
During the 19U5-1955 decade the enrollment ranged from 256 to 1*11* 
with an average number of 32k students enrolled in this school. 
Summarization of the data on the enrollment of the Lamson- 
Richardson School for the period 1935-1955 Indicates that the lowest 
enrollment accrued during 1935-1936 when the enrollment was 206j 
and there was slight fluctuation of the enrollment with a tendency 
» 
toward an increased enrollment, with the highest enrollment of 1*11*, 
for the period 1935-1955* 
Socio-Economic Factors that Influenced the Enrollment.— The 
following are the socio-economic factors that influenced the enroll¬ 
ment of the Lamson-Richardson School. 
1. Lack of enforcement of compulsoiy school attendance 
lows. 
2. Low economic status of Parents. 
3. Parents Attitudes 
1*. Migration from farming areas to turban areas. 
5* The majority of the Negroes were farmers. 
6. Lack of variety of elective courses in the curriculum. 
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TABLE 20 
PRIMARY SCHEDULE LAMSON-RICHARDSON SCHOOL 
1935-1936 
Time Activities 
8*30 Morning Execdises 
8*1*5 Language Arts 
10*1*5 Recess 
11*00 Health and Science 
12*00 Lunch 
12*30 Arithmetic 
1*30 Social Studies 
2*00 Physical Education 
2*30 Creative Srts 
3*00 Dismissal 
Date taken from Lamson-Richardson School Records, March 8, 1958* 
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TABLE 21 
INTERMEDIATE SCHEDULE LAMSON-RICHARDSON SCHOOL 
1935-1955 
Time Activities 
8:30-8:1*5 Devotional Exercises 
8:1*5- -9:1*5 Spelling and Writing 
9:1*5-10:30 Arithmetic 
10:30-10:U5 Recess 
10:1*5-11*30 Language Arts 
11:30-12:00 Hand writing and Arts 
12:00 to 3i*30 Lunch 
12*30 to 1*00 Reading 
1*00-1*30 Geography 
1:30-2*00 Physical Education 
?2:00-2*30 History 
2L30-3*00 Health and Science 
3*00 IS, 
- 
Data taken from records of Lamson-Richardson School, March 8, 1958 
TABLE 22 
ENROLLMENT OF THE LAMSON-RICHARDSON SCHOOL, 






















Data taken from the records of Lamson-Richardson School, 
March 8, 1958. 
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Flint River Farms High School 
Introductory Statement»—» In this section the data are only con¬ 
cerned with the history of Flint River Farms High School 1865-1955 • 
Historical Setting ♦— The Flint River Farms High School had its 
beginning in the Shade Arnold Baptist Church, 1887» which was a dwell¬ 
ing house used for Church services, and also for the first school plant. 
The first teacher in this area was Mrs. Della Flood.'*' The early enroll¬ 
ment was around 50 to 60 pupils) the grade level was from first through 
the seventh grade. The average salary ranged from $8.00 to $10.00 per 
month during the course of the teaching period) and was paid by the 
parents who pooled their money to pay the teacher. The school term was 
around 60 to 70 days, starting late in the year after the crops were 
gathered. 
In 1935 President Roosevelt established the Resettlement Adminis¬ 
tration. The Resettlement Administration was authorised to buy some 
10,000,000 acres of submarginal land and convert it into pasture, forests, 
game preserves, and parks. The people taken off this land were tempor¬ 
arily employed in planging trees, constructing roads, and other tasks 
with funds that came mainly from the Works Progress Administration. 
Meanwhile attempts were made to resettle these families on good farming 
land. 
The Resettlement Administration took over more than 30 subsistence 
homes and projects formerly under the Department of the Interior and 
^■Interview with Mr. Moody Engram, elderly citizen of the Flint 
River Farms, April 10, 1958. 
an almost equal number of projects of various types developed by the 
Federal Emergency Relief Administration. Additional land iras bought 
and new projects stafted to resettle and rehabilitate needy farm fami¬ 
lies Including sane of those taken off the submarrinal land. Altogether, 
151 projects were undertaken. A modest building program of farm homes 
and a program of sanitary and health measures were undertaken, with most 
of the labor involved drawn from the relief rolls. 
These projects were not uniform in nature, or size, or management. 
4 » 
Most of them provided full time farming opportunities either through 
community type developments or on scattered farms. Some were especially 
planned as "farm tenant security*projects." 
In 1936 the Resettlement Administration was transferred to the 
Department of Agriculture and in September, 1937 it became Ahe< Farm 
Security Administration. The projects, already underway, were to be 
completed and to remain under the management of the Farm Security Admin¬ 
istration.* 
In 1936 and 1937 approximately 10,000 acrea of land was bought 
in Macon County, Georgia which was called the Flint River Project. 
This land was surveyed and sub-divided into 106 farms of approximately 
75 acrea each, far only Negro families. The farms were sold to them 
for approximately $3,500 eachl The first year of operation was 1933 
and there were 71 families on the units. By the neit year there were 
106 units in operation. Not all of these farms were sold at first, 
a good many of them were leased from the government. 
(Reward Farm Security, ü. S. Govt. Printing Office, 191*1) 
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There was set up a county office for the administration of the 
project, and in the office was a Project Manager and a Clerk, and there 
were two Negro farm supervisors, one Negro home supervisor, and a Negro 
nurse. These supervisors worked closely with the farm families giving 
them the best information on the planting and cultivation of the crops, 
etc., and the home supervisor taught them how to use pressure cookers 
for canning and preserving the vegetables from the gardens which every 
family had. The nurse tended the health of the families and with the 
aid of a local doctor on certain days held clinics. There was built 
near the center of the project what was known as the "Community Center." 
A school, and building which could be used for community meetings or 
church was built, and a building for the nurse's activities. The super¬ 
visors held group meetings several times weekly at night for the adults 
in the various communities. Previously in this area there were several 
small schools with one or two teachers. This one had a complete grammar 
school plus a high school with two vocational agriculture teachers, 
teaching agriculture, shop and home economics. The teachers also 
participated in the group meetings held for the adulte. 
Some of the families, of course, did not make the grade and did 
not become owners. Sons of the units were small and not productive 
enough far a family, and these were sold to people in the county; in 
some eases two of the units were combined to make more economic units. 
There wore a few who paid far the farms in a short period of time, 
others who took a little longer, and some have them now where in a few 
more years they will own them. Some had auch little managerial abil¬ 
ity they could not ever become land-owners. Others, with the supervision 
and guidance- they received were able to continue in their operations and 
have, or will eventually pay for the farms. 
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Flint River Farms High School 
Introductory Statement»— In this section the data are only 
concerned with the history of Flint River Farms High School 1865-1955• 
Historical Setting»— The Flint River Farms High School had its 
beginning in the Shade Arnold Baptist Church, 1887» which was a dwell¬ 
ing house used for Church services, and also for the first school plant. 
1 
The first teacher in this area was Mrs. Della Flood. The early enroll¬ 
ment was around $0 to 60 pupils, the grade level was from first through 
the seventh grade. The average salary ranged from $8.00 to $10.00 per 
month during the course of the teaching period; and was paid by the 
parents who pooled their money to pay the teacher. The school term was 
around 60 to 70 days, starting late in the year after the crops had 
been gathered. 
During the year of 1938-1939 the Flint River Farms High School 
i 
was built by Mr. Ellis Whitaker, Messrs. F. D. Gray, Pauline Johnson, 
V. W. Head, Odessa E. Hunter, and Miss Ann Greene were the teachers at 
this period; the pupil enrollment was around 275; the average salary 
paid the teachers was $30.00 per month to $60.00 per month, the school 
term was 180 days. Mr. Ellis Whitaker, and Mrs. V. W. Head held degress 
from Georgia State College, the other teachers had less than three- 
years : of college training. Grades taught at this school were first 
through eleventh. This school consisted of six buildings. The admin¬ 
istration building consisted of six classrooms and well equipped with " 
desk, tables and chairs for each classroom. 'A building for a clinic 
and it was well'equipped with the proper furnishings. A building for 
• ** «■ O' . 
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a hot lunch program and it was equipped with a stove, hot water tank, 
8inks, counters, stools, and cooking utensils, à building toe an agri¬ 
culture shop and equipped , à building for an auditorium with chairs; 
and a building for a dwelling house for the Principal. The cost of the 
school was,.about $30,000*00. * , . ■
- This school was heated by wood stoves, toilet facilities were lo¬ 
cated in an outer-house. There was a hand pump well on the school 
grounds that.was used to get drinking water* The school served "hot r-i 
lunch**. The lunches consisted of a hot vegetable, milk, fruit, and fruit 
Juices,ilight bread, cheese, peanut butter, and lunch meat sandwiches** 
the foods were, prepared and served in the lunch room* * \ 
In 19UO-19U1, the New Hope School, Belvin School, and Brown Chepel 
*** .« 
School were^consolidated with the Flint River Farm School; This school' *- 
j 'i ' 
. -- * ‘-Hr *, T was offering work in grades one through nine. 
In 19h2-19ii3, two more teachers were added to the staff, and the 
4 y, 
tenth and eleventh grades were added to the curriculum pattern. In 
19U&-19U? another teacher was added to the staff and the twelfth grade* 
grade was Padded to the curriculum program* Hence, 19U6-19U7 marked the 
rise of the Flint River Farms School "to the status of providing a twelfth 
year school program. With the continued increase in the school population 
two more teachers Were added to the staff* 
The Flint River Farms School was the first Negro school in the ' " * 
Macon Counto to have transportation facilities* This school bus was 
a canvass top' truck converted to the service of transporting school 
children. This transportation facility was used for two years until 
19U7-19U8 school year when the School Board provided two regulation 
school buses* 
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In 1951-1952» two more teachers were added to the staff to make 
a total of thirteen teachers employed in this school which had grown 
to be the second largest school in the county* 
Organisational Level*-»» The Flint River Farms School had been an 
elementary school until the school year of 191*0*191*1. For the school 
year of 191*0-191*1 the eighth and ninth grades were added* The school 
population eontibued to increase, consequently, in 191*2-191*3, the 
tenth and eleventh grades were added, and in 191*6-191*7 the twelfth grade 
was added to the eurricAlum program* However, during this period of 
the school’s development there were from one to three grades grouped in 
ine room* 
Number of Teachers*— The data on the number of teachers employed 
in the Flint River Farms School, 1886-1955 ere presented in Table 23, 
pege 77» which indicates the significant facts to follows 
During the school years 188U-1938, one teacher was employed for 
this sehoolj for the school years 1938-1939, six teachers were employed 
in this school} from 191*1-191*6 there were eight teachers employed in 
this school} from 191*6-191*7, there were nine teachers employed in this 
school} from 191*7-191*8, there were eight teachers employed in this 
school} from 191*8-191*9 there were nine teachers employed in this school} 
from 191*9-1950, there were ten teachers employed in this school} 1950- 
1951, there were eleven teacbers employed in this school^ from 1951-1955, 
there were thirteen teachers employed in this school» 
During the term of 1957-1958, three teachers and the High School 
Department were moved to Montezuma new High School* 
Academic Training of Teachers*— The data on the extent of the 
academic training of teachers of the Flint River Farms School for the 
81 
years of 1935-1955 ere presented in Table 21*, page 78* 
The data revealed that the number of teachers with less than one 
year of college training was 100 per cent from 1935 to 1938* 
TABLE 23 
NUMBER OF TEACHERS IN THE FLINT RIVER FARMS SCHOOL, FLINT RIVER FARMS 
COMMUNITY 1935-1955  


















Data taken from the Superintendent's Annual Report June 27, 1958. 
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TABLE 2U 
DISTRIBUTION OF THE ACADEMIC TRAINING OF THE TEACHING PERSONNEL IN THE 
FLINT RIVER FARMS SCHOOL 1938-1955 
Years of College Training 












1938-1939 3 50 1 17 2 33 6 100 
1939-191*0 k 57 1 H* 2 29 7 100 
191*0-191*1 1 11* 1* 57 2 29 7 100 
191*1-191*2 1 12 3 38 u 5o 8 100 
191*2-191*3 . -* 2 35 2 25 1* 50 8 100 
19U3-19W* 1 12 2 25 
4 
2 25 3 38 8 100 
19l*l*-19l*5 2 25 6 75 8 100 
191*5-191*6 3 38 5 52 8 100 
191*6-191*7 3 33 6 67 9 100 
191*7-191*8 1 12 7 88 8 100 
191*8-191*9 3 33 6 67 9 100 
191*9-1950 1 10 9 90 10 100 
1950-^951 1 9 10 91 11 100 
1951-1952 13 100 13 100 
1952-1953 13 100 13 100 
1953-1951* 13 100 13 100 
195U-1955 
< 12 92 1 8 13 100 
o «’ ,•> * p f r. .9 
Data taken from the Superintendent * s Annual Report June 27, 1958. 
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The number of teachers with a college degree ranged frcm 2 or 33*0 
per eent to 13 or 100*0 per oent during the period from 1935-1955 • There 
was 8 per eent of the teachers held M. A* degree in 195U-X955* 
Curriculum Offering,— Schools have no basis for existence except 
that of providing helpful means in meeting the problems and various needs 
of life itself only as knowledge, habits, skills, attitudes, ideals, 
and appreciations develop in the schools are operating in meeting the 
problems of life are they of real educative value.^ 
Table 25, page 81*, shows the curriculum offerings in the Flint 
River Farms School 195h-1955 for the intermediate department. This 
schedule shows that the curricular offerings of this school were as 
followst social studies, arithmetic, recreational reading, language 
arts, practical arts, science and health* 
Table 26, page 85 shows the offerings for the Flint River Farms 
High School department for the session of 195^-1955* 
Enrollment*— The data on the enrollment of the Flint River Farms 
School for the years 1935-1955 are presented in Table 27, page 86* 
During the 1938-19U7 period the enrollment range from 205 to 315 
students, with an average number of 260 students per year during this 
period. 
A summary of the data on the enrollment of the Flint River Farms 
School for the period 1889-1955 indicates that the lowest number of 




INTERMEDIATE SCHEDULE, FLINT RIVER FARMS SCHOOL, FLINT RIVER 
FARMS COMMUNITY 195U-1955. 
Time Activities 
8*30 - 8*1*5 
8*1*5 - 10*00 
10*00 - io*i5 
10*15 - 11*1*5 
11*1*5 - 12:00 
12*00 - 12*30 
12*30 - 1*30 
1*30 - 2*00 
2*00 - 2*30 
2*1*5 - 3*00 
Opening Exercises 
Language Arts, Reading, Oral 
Expression, Spelling, Hand- 
vriting, Grammar and Usage. 
Recess 
Rest and Relaxation 
Social Studies, History, 
Geography- 
Preparation for Lunch 
Lunch 
Arithmetic, Science and Health 
Industrial Arts, Library and 
Musio 
Physical Education and Supervised 
Play 
Preparation for Dismissal 
Data taken from Records of Flint River Farms School June 26, 1958. 
TABLE 26 
SCHEDULE - FLINT RIVER FARMS 
Hour M. Lightfood pj Ladd H. Ladd H. Hughes M. Felton N. Moone 

















11th A 12th 
Heme Ec. 
• 11th A 12th 8th 





Supervision 9th & 10th 
Heme Ec* 
9th A 10th 
Voc* Agri. 









Uth A 12th 
Am. History 
9th A 10th 
English 











1*55-2*10 Supervised; Study and Counseling 
2*10-2*1*5 General Activities And Physical Education 
2*1*5-3*00 House Keeping And Dismissal - 
3*00—1**00 Teacher Preparation And Home Visitation 
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TABLE 27 
ENROLLMENT OF THE FLINT RIVER FARMS SCHOOL, FLINT RIVER 
FARMS COMMUN ITT 1938-1955 
Tears Enrollment 
1938- 1939 315 











1950- 1951 335 
1951- 1952 505 
1952- 1953 518 
1953- 1951* 507 
195U-1955 1*90 
1955-1956 521 
Data taken fro* the Superintendent's Annual Report September 3, 1958* 
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Macon County Training School 
Introductory Statement»— In this section the data are only con¬ 
cerned with the history of Macon County Training School 1865>-I95f>, 
Historical Setting According to Mrs, Beatrice Wynne, ^ the 
first form of education for Negroes in Montezuman, Georgia was began in 
1889, The Public School had its beginning in the Travelers Rest Baptist 
Church, which was a one-room dwelling house used for church services; 
and also for the first school plant. The first teacher in this area was 
Mr. Fred Hill, 
During the year of 1902-1903; a school building was given to the 
colored citizens; that had been used for the White citizens of Montezuma, 
Mr, S, S, Humbert and Mrs. Lena Slade were the first teachers to teach 
in this building. 
Grades taught at this school were first through seventh. This school 
had two classrooms; two cloak rooms; one large auditorium which was di- - 
vided into three classrooms. Ibis school was equipped with tables and 
chairs for each classroom. 
During the year of 192U-1925, the Macon County Training School was 
built. Mr, A. P. Appling was the first Principal, Grades taught at this 
school were first through ninth. This school had six classrooms; two 
cloakrooms; one large auditorium. Office for the Principal; and a small 
science room. îhis school was equipped with desk, tables, and chairs for 
classroom*'’ - - 
^Interview idth Mrs. Beatrice Wynne and Mrs. F. D. Gray, elderly 
citizens of Montezuma, April 10, 1958. 
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The school population continued to grow until in 1933-1931** two 
more teachers were added to the staffj and two more grades were added 
to provide a range of grades, first through eleventh which made the 
teaching load heavy far the eight teachers. In 19U*-19l*5 the Macon County 
Board of Education bought Aray Barracks to be used for classrooms. In 
191*9-1950* four more teachers were added to the staff j and one more grade 
was added to provide a range of grades , first through twelfth. In 1950- 
51* pupils that had finished the eighth grades in Oglethorpe and Ideal 
schools were transported to Macon County Training School. The auditorium 
was made into classrooms with removable cloth petitions. This made a 
-very uncomfortable situation for all concerned. With the continued in- 
csease in the school population, two more teachers were added to the 
staff in 1955-1956* to make a toal of sixteen teachers employed in this 
school which had grown to be the largest school for Negroes in Macon 
County, Georgia. 
A surrey was made of the schools of Macon County in 1953-1951** 
A site was purchased for the D. F. Douglas High School. This site was 
a plot of fifteen acres. It was purchased from Mr. Rex Small at a cost 
of $900.00. The D.F. Douglas High School was built in 1957-1958, and 
was occupied in September 1958. This plant was built by the State Build¬ 
ing Authority and the Macon County Board of Education. The cost of the 
building was $150,000.00. It is a nice brick strut ture with twenty-one 
classrooms* kitchen* cafetorium, principal's office, teachers' lounge, 
vocational agriculture shop, central heating, and is well equipped with 
new furniture. The color scheme is beautiful throughout the building. 
The yard is not paved as yet. Grass has been sown around the building 
and it is a beautiful site. 
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Organizational Level»-— The Mao on County Training School had been 
an elementary school unit the school year of 193U-1925* For the school 
year of 192l*-1925, the eight and ninth grades were added» The school 
population continued to increase, consequently, in 1933-193U, the tenth 
and eleventh grades were added, and in 191*9-1950, the twelfth grade was 
added to the curriculum program* However, during this period of the 
school's development there were from one to three grades grouped in one 
room. 
Number of Teachers *— The data on the number of teachers employed 
in the Macôn County Training School for 1935-1955 period are presented 
in Table 28, page 90, which Indicates the significant facts to follow: 
During the school years of 1935-1938, eight teachers were employed 
fot tills school; far the school years 1938-191*1, nine teachers were employed 
for this school; for school year 191*1-191*2, seven teachers were employed 
for this school; for the school year of 191*6-191*7» ten teachers were em¬ 
ployed for this school; for this school year l*8-l*9, eleven teachers were 
employed far this school; for the school year 191*9-1950, twelve teachers 
were employed for this school; for the school year of 1950-1951» thirteen 
teachers were employed for this school; and for the school years of 1951- 
1955» fourteen teachers were employed for this school* 
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TABLE 28 
NUMBER OF TEACHERS I» THE MACON COUNTY TRAINING SCHOOL, MONTEZUMA , 
GEORGIA 1935-1955 



















Data taken from the Superintendent18 Annual Report, September 4, 1958. 
91 
Academic Training of Teachers»—» The data on the extent of the 
academie training of teachers of the Macon County Training School for 
the years 1935-1955» presented in Table 29, page 92. The data re¬ 
vealed that the number of teachers with less than one year of college 
training ranged from a high of 2 or 33.0 per cent to a low of 0 in 
195U-1955. 
The number of teachers with a college degree ranged from a low 
of 1 or 17.0 per cent in 1935-1936, to a high of 11 or 79*0 per cent 
in 195U-1955. 
The number of teachers with a Master's degree ranged from a low 
of 1 or 9.0 per cent 19U8-19U9, to a high of 2 or lli.O per cent in 
195U-1955. 
Curricular Offering.— Schools have no basis for existence except 
that of providing helpful means in meeting the problem and various needs 
of life itself only as knowledge, habits, skills, attitudes, ideals, and 
appreciations develop in the schools are operative in meeting the prob¬ 
lems of life - are they of real educative value.^ 
Table 30, page 93, shows the curricular offerings of the primary 
department of the Macon County Training School. The curricular offer¬ 
ings were social studies, number work, language arts, science, health 
and creative arts before the unit Idea was in use during the session of 
19UO-19U. 
The data on the curricular offerings for the D.F. Douglas High 
School for the primary department in 1958-1959, after the incorporation 
of the unit plan are presented in Table 31, P»g« 9U. 
iGeorge W. Frazier and Windfield D. Amentrout. An Introduction 
to Education. " 
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This schedule shows that the curricular offerings were as follows t 
core class broad unit all subject natter, reading, spelling, arithmetic, 
health and English, special skills period on any subject needing attention. 
The data oh the curricular offerings in the Macon County Training 
School for the intermediate department in 1958-1959, after the incorporation 
of the unit plàn arè presented in Table 32, page 95* This schedule shows 
that the curricular offerings in this school were as follows: social 
studies, arithmetic, enterprises, recreational reading, language arts, 
practical arts, science and health. 
Table 33, page 96, shows the curricular offerings of the D.F. Douglas 
High School Department for the session 1958-1959, after the unit plan 
was incorporated in the Negro Public School System. This schedule shows. 
that the offerings in this school were as follows: mathematics, English, 
health, social studies, biology, cirics, heme economics, agriculture, 
physical education, Industrial Arts, typing, and French. 
Table. 3U, page 97 shows the curricular offerings in the Macon County 
ü 
Training School for the session os 19U5-19U6, before the incorporation 
of the unit iplan. This schedule shows that the curricular offerings .,, 
in this school were as follows: Mathematics, biology, democracy, Ameri¬ 
can Government, English, history, health, safety, science, and physical 
education.-. 
Enrollment»— The data on the enrollment of the Macon County Training 
School for the years 1935-1955, are presented in Table 35, page 98. ' 
During the 1935-19U5 period the enrollment ranged from 256 to 366 
students, with an average number of 316 students per year during this 
period. i * - 
During the period 191*5-1955, the enrollment ranged from 373 to 568 
students with an average number of 525 students per year enrolled in this 
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school. 
A summary of the data on the enrollment of the Uacon County Train¬ 
ing School for the period 1935-1955 indicates that the lowest number of 
students enrolled was 256 during the 1935-1955 session, and that there 
was a slight increase every year with the highest enrollment of 568 
for the period of 195U-1955. 
Years of Tenure for the Teachers of Macon County Schools, 
1958-1959 •-— Table 36, page 99 » 100, 101 shows the service tenure held 
by teachers now teaching in the schools of lfacon County, Georgia 1958- 
1959. 
Years of tenure ranged from a low of 1 year for 3 teachers to a 
high of li3 years for 1 teacher. There were thirteen teachers with a 
tenure of from 26 to 1*0 years; thirty-two teachers with a tenure of 
from 11 to 2$ years; and three teachers with a tenure of 1 year. In this 
period seventy-four teachers gave from one to forty-three years of ser¬ 
vice to the Negro Schools of Macon County, Georgia. 
Instructional Cost.-- The data on the Instructional cost includ - 
ing materials, supplies, and supervision in Negro and White Schools of 
Macon County, Georgia, 1935-1955» ere presented in Table 37 , page 102, 
reveals the pertinent facts which are as follows: for the 1935-1936 
period, the instructional cost ranged from a low of #90,176.25 for White 
Schools , and $26,31*9.50 far Negro Schools to a high of $132,158.00 for 
White Schools and $U9,178.25 for Negro Schools. For the 19U6-1955 
period the instructional cost ranged from a low of$lli$,359.60 for White 
Schools , and $89,31*6.50 far Negro Schools to a high of $257,388.29 for 
White Schools and $202,265*57 for Negro Schools. 
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TABLE 29 
DISTRIBUTION OF THE ACADEMIC TRAINING OF THE TEACHING PERSONNEL 
IN THE MACON COUNT! TRAINING SCHOOL , 1935-1955 















No. % No . % No. $ No. % No. % No. % No. 5 
1935-1936 2 33 3 50 1 17 6 100 
1936-1937 2 33 3 50 1 17 6 100 
1937-1938 u 50 hii 50 80 
1538-1939 5 55 k 1*5 9 100 
1939-191*0 5 55 1* 1*5 9 100 
19UO-19U1 5 55 U 1*5 9 100 
191*1-191*2 3 33 1 11 5 56 9 100 
191*2-191*3 3 33 3 33 3 31* 9 100 
191*3-191*1* 2 23 3 33 1* 1*1* 9 100 
19l*l*-19l*5 2 23 3 33 1* 1*1* 9 100 
19^5-191*6 2 20 2 20 6 20 10 100 
191*6-191*7 1 10 2 20 7 70 10 100 
191*7-191*8 1 9 1 9 9 82 11 100 
191*8-191*9 1 9 2 19 7 61* 1 9 . 11 100 
191*9-1950 1 8 1 8 10 81* 12 100 
1950-1951 2 15 11 85 13 100 
1951-1952 1 7 12 86 1 7 11* 100 
1952-1953 1 7 11 79 2 11* 11* 100 
1953-1951* 1 7 11 79 2 11* Hi 100 
195U-1955 1 7 11 79 2 11* H* 100 
Data taken from records in Superintendent's Office, March. 8, 1958* 
95 
TABLE 30 
PRIMARY SCHEDULE OF MACON COUNTY TRAINING SCHOOL, 
MACON COUNTY, GEORGIA 191*0-191*1 
Tim* Activities r 
8:30 A. M. Devotion 
8:1*5 A. M. Social Studies 
9*15 A. M. Number Work 
10:15 A. M. Recess 
10:30 A. M. Language Arts 
11:30 A. M. Science - Health 
11:55 A. M. Wash-up - Lunch 
12:00 Noon 
* *►- *j 
Noon 
12:30 P, M. Language Arts 
2:00 P. M. Creative Arts 
3*00 P. M. Dismissal 




PRIMARY SCHEDULE OF THE D. F. DOUGLAS HIGH SCHOOL, MACON COUNTY, 
GEORGIA 1958-1959 
Tine Activities 





9*00 Core Class - Broad Unit All Subject Matter 
Reading, Spelling, Health, 
Arithmetic, English 
19*00 Intermission Mid-Morning Snack 
Toilet Period 
10*30 Special Skills 
Period on any Subject 
needing Attention 
Drills 
11*30 Free Reading 
12:00 Supervised Lunch 
1*00 Continuation of Unit 
Some form of Reading 





Data taken from D. F. Douglas High School Records, January 19, 
1959. 
TABLE 32 
INTERMEDIATE SCHEDULE, MACON COUNTY TRAINING SCHOOL, MACON COUNTY, 
GEORGIA 1958-1959 
Time Activities 
8*30 -8*1*5 Opening Exercises 
Room Care 
8*1*5 - 10*15 Language Arts, Reading, 
Oral Expressions 
10:15 - 10:30 Recess 
10*30 - 11*1*5 Social Studies, History, 
Geography 
11:1*5 - 12*00 Preparation for Lunch 
12*00 - 12:30 Noon 
12:30 - 2*00 Mathematics, Science, 
* Health 
2:00 - 2*30 Physical Education 
Supervised Play 
2*30 - 2*55 Music 
2*55 - 3*00 Preparation for Dismissal 
1959. 
Data taken from the Macon County Training School Records, January 19, 
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TABLE 33 












12:30 1:25 2:20 
1:25 2:20 3:15 
* LDevo- 11-B 11-C 12-A 12-B 11-A 11-C 
J • R. Engram ; tion Eng. Eng. Eng. Lunch. Eng. Eng. Study 
G. Solomon M 10-B 9-A 10-A B 10-C 10-D 
Eng. Eng. Eng. e Eng. Eng. 9-A (1) 
G. L. Grace ■ 9-A 9-C 11-B N 10-D 10-A 10-D 
H. Ec. H. Ed. Study H H. Ec.H. Ec.Heal. 
P. Ladd * 9-B 9-D 10-C N 10-B 10-B 9-A (2) 
H. Ec. H. Ec. H.Ec. w H.Ec. Heal. Study 
T.W. Vest ■ 11-C 11-B 11-A N 11-C 12-B 12-A 
Hist. Hist. Hist. N Study Gov. Gov. 
M. D. Felton N 12-B 12-A 12-B tt 11-A 11-A 11-B 
Chem. Chem. Study N French Fr. Fren. 
E. Baldwin ■ 12-À 12-B 11-C « 11-B 12-A 9-C 
Gen. Gen. PI. Geom. Study Occ. 
Math. Math Geom. B Gui. 
M. Keene M 9-C 11-A 9-B B 9-D 9-A 11-A 
Alg. Study Alg. B Alg. Alg. Geom. 
L. Butts B 10-D 10-C 9-A B 10-A 10-C 10-B 
Biol. Biol. Gen B Biol. Stud. Biol. 
Sci. 
R. Kendrick B 9-D 9-B 9-C B 9-B 11-B 10-C 
Gen. Gen. Gen. Occ. Study Heal. 
Sci. Sci. Sci. B Gui. 
H. Ladd H 9-À-B 9-CD 10-C B 10-BD 10-A Comm. 
Agri. Agri. Agri. Agri. Agri. Wk. 
E. Brown II 9-A-B 9-CD 10-C B 10-BD 9-C 9-D 
Ind. A. Ind.Art Ind.A.Stud.Oe. Gui 
0. Hunter N 11-A ' 10-A 10-B 9-C 9-B 9-B 
Lib. Lib. Lib. Eng. Eng. Study 
E. Nicholson « 10-A 10-A 9-D «V 12-A Off. 12-B 
Heal. Typing Bng. Typ. Typ. 
0. Robinson « 10-C , 10-B 10-D n 9-A 9-D 10-A 
Econ. Econ. Econ. Occ Stud. Econ 
s. Gordon Gui. 
T. E. Voone Office Supv. Supv. Adm. Adm. Office 
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TABLE 35 
ENROLLMENT OF THE MACON COUNT! TRAINING SCHOOL, MONTEZUMA, GEORGIA 
1935-1955 
Years Enrollment ■ 
1935- 1936 256 
1936- 1937 276 
1937- 1938 298 
1938- 1939 337 











1950- 1951 1*57 
1951- 1952 1*97 
1952- 1953 517 
1953- 1951* 511* 
195U-1955 568 
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DISTRIBUTION OF TEARS OF TENURE FOR THE RESPECTIVE TEACHERS OF MACON 
. COUNTY, GEORGIA 1958-1959 
/ 
Teachers Years 
Miss Dorothy Davis 
Miss Jeanette Neal 
Mrs» Gladys B» Arnold 
Mrs» Elois Nicholson 
Mrs» Sallie Gordon 
Mrs» Ola V. Lawson 
Ur» Ernest Brown 
Miss Mary E» Keene 
Mrs. Mae 0» English 
Mr. George Kendrick 
Mr. Moses Lightfoot 
Mrs. Lnra Francis Davis 
Miss Willie D» Granville 
Miss Lois P» Canty 
Mrs. Mildred Ladd 
Mrs. Evelyn Beauford 
Mr. James Ash 
Mrs» Susie P. Appling 
Mrs» Dorothy C. Miller 
Mrs. Lessie Mathis 
Mrs. Oseola Robinson 
MPi •Willie E. Newsome 
Mr* John W. Matthews 
Mrs» Eleanor Engram 
Mr» Lester Butts 



























10 Mrs. Marie Matthews 
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TABLE 36 -^-Continued 
Teachers Years 
Hiss Vannie Howard 10 
Miss Marie Rumph 10 
Mrs. Ella R. Newsome 11 
Mr. Harold Hughey n 
Mrs. Millie McKenzie 11 
Mr. Samuel R. Hollinshed 11 
Mrs. Emmie Baldwin 12 
Mr. Henry J. Ladd 12 
Mrs. Erma H. Hankerson 12 
Mrs. Mettle M. Hill 12 
Mrs. Gladys Grace 13 
Mrs. Mollye Hankerson 11* 
Miss Mary L. Brazille 11* 
Mr8. Thelma Iff. Vest 11* 
Mrs. Ruth Sellers 11* 
Mrs. Odella Hunter 15 
Mrs. Lucy V. Johnson 1$ 
Mrs. Erie 0. Johnson 17 
Mrs. Viola Bailey 18 
Mr. William Harris 19 
Mrs. Rosa B. Hannon 19 
Mrs. Pauline Ladd 19 
Mrs. Consiwilla Solomon 20 
Mrs. Ozie P. Oliver 21 
Mrs. Effie Mitchell 22 
Mrs. Bettye R. Lloyd 22 
Mrs. Sophie Whitfield 23 
Miss Willie Mae West 23 
Mrs. Ernestine S. Hankerson 23 
1 
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TABLE 36 - Continued 
Teacners ïears 
Mrs. Jauni ta Lewis 21* 
Mrs. Coraidean Crawford 21* 
firs. Jessie W. Lamar 21* 
Mrs. Josephine T. Williams 2$ 
Mr. Kennis Hankerson 26 
Mrs. Mercedes Felton 27 
Mrs. Novella Moone 27 
Mrs. June R. Engram 27 
Mr. T. E* Moone 28 
Mrs.Barbara King 28 
Mrs. Inès Blackshear 28 
Mrs. Pauline Fields 29 
Mrs. Rebertha Haugabook 30 
Mrs. M. D. Lee, Jeans' Supervisor 30 
Mr. James Lockhart 31 
Mrs. Victoria Haugabook 31 
Mrs. Reabie Haynes 3!> 
Mrs. Ella C. Bell 1*0 
Mrs. Florence D. Gray- 1*3 
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TABLE 37 
INSTRUCTIONAL COST, INCLUDING MATERIALS, SUPPLIES, AND SUPERVISION 
IN WHITE AND NEGRO SCHOOIS OF MACON COUNTY, GEORGIA 1935-1955 
Instructional Cost 
Years White Negro 
1935-1936 #90,176.25 #26 ,31*9.50 
1936-1937 93,152.26 27,117.65 
1937-1938 95,183.2$ 28,31*7.15 
1938-1939 100,115.60 27,987.65 
1939-191*0 112,263,00 29,368.15 
191*0-191*1 116,256.75 30,1*78.55 
191*1-191*2 116,1*59.75 31,671* .50 
191*2-191*3 117,35U.25 32,359.65 
191*3-191*1* 125,176.58 35,879.17 
19l*l*-19l*5 132,158.00 1*1,586.90 
191*5-191*6 11*7,359.60 1*9,178.25 
191*6-191*7 153,765.28 89,31*6.50 
191*7-191*8 187,905.25 91,565.58 
191*8-191*9 195,250.65 97,168.15 
191*9-1950 195,800.00 105,687.50 
1950-1951 200,537.16 115,216.75 
1951-1952 200,61*0.75 179,517.55 
1952-1953 200,566.35 200,156.65 
1953-1951* 202,565.78 202,065.15 
195U-1955 257,388.29 202,265.57 
CHAPTER IV 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Rationale,-— It is only by knowing the past that we understand 
the present, for the present is merely one phase of development which 
has been underway continuously since hpaan history began. To be an in¬ 
telligent citizen of his cosanmityj. a man must know the history of the 
making of it* No social life has been maintained without the guiding 
facts of history* History reveals the weakness, strengths, and accom¬ 
plishments of a group and thereby serves as a guide for blueprinting 
the future. "Growth and Development” should be our fundamental consider- 
ation when thinking of educational movements. This fact applies to the 
individual, social and national groups, and civilization as a whole. 
Education is derived from many agencies, it is known largely by what it 
does, rather than what is is, and is the sum total of all the experiences 
derived therefrom* 
Statement of the Problem. — The problem involved in this study 
has been to trace the growth and development of Negro education in Macon 
County, Georgia during the period from 1865-1955, 
Scope and Limitation of the Study,— This study has been concerned 
with the period between 1865-1955* This period was chosen beoause it 
marks the Occurrence of the largest number of significant events in the 
  - -- - i » 1 11 — 1 ■ 1 ■■■■—■ 
3-E. Wallis and C, Wallis, Our School World (New York» Macmillan 
Company, 1950), p« 128, 
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development of Negro schools in Macon C ounty, Georgia. Unfortunately 
there are many gaps in the data pertaining to the development of the 
Negro system of schools in Macon County, Georgia, because records and 
reports «ere not continuously kept from year to year until most recently* 
However, the writer believes that, in the main, the picture presented 
throughout the study is in line with the prevailing conditions as reflected 
in the available data of probably authenticity. 
Purpose of the Study*— The major purpose of this study was to give 
account of the growth and development of Negro education in Macon County, 
Georgia, far the period of 1865-1955* The specific purposes of this re¬ 
search were as followsi 
l1 1* What have been the socio-economic factors that influenced the 
education of Negroes in Macon County, Georgia, during the 
period of 1865-1955? 
2• What has been the enrollment and average daily attendance in 
the Negro schools of Macon County, Georgia, during the period 
of 1865-1955? 
3* What has been the development of Negro education in terms of 
organisational levels in Macon County, Georgia, during the 
period 1865-1955? 
U. Who have been the community, leaders who have influenced the 
progress of Negro education in Macon County, Georgia, during 
the period of 1865-1955? 
5* What has been the status of the Negro educational personnel 
in the Macon County Schools during the period of 1865-1955? 
6* What have been the characteristics of the school plants for 
Negro children and youth during the period of 1865-1955? 
7* What has been the provision for the transportation of Negro 
children and youth in Macon County, Georgia during the 
period of 1865-1955? 
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8* What has been the allotment of funds far Negro schools in 
Hacon County, Georgia, during the period of 1865-1955? 
9* What has been the content of the curriculum in the Negro 
schools in Hacon County, Georgia, during the period of 
1865-1955? 
10* What has been the trend toward consolidation for Negro 
schools in Hacon County, Georgia, during the period of 
1865-1955? 
11* What have been the shifts in ths economic patterns of Macon 
County, Georgia, during the period of 1865-1955? 
12. What implications, if any, for educational theory and 
practice can be derived from the anal ysis and interpre¬ 
tation of the data? 
Definition of Terms»— The significant terms which were used 
throughout this study are characterized in the statements to follow* 
1* "Educational Personnel," refers to all teachers, principals 
and supervisors, together with the superintendent and 
School Board members wherever possible* 
2* "Socio-economic factors," refers to selected aspects or 
factors in the social and economic patterns of the people* 
3* "Transportation* refers to the profision of buses either 
owned by the School Board or paid by the School Board 
which are used to convey pupils to and from school* 
li* "Consolidated school," refers to a large school unit which 
has been made possible by the merger of two or more smaller 
school units. 
5» "Curriculum," refers to all of the learning experiences and 
activities in the program of the school and under its immed¬ 
iate directiog and guidance* 
6* "County School System," refers to the unit of publie schools 
within the political county- and supervised and directed by 
its awn administrative personnel* 
7* "Enrollment," refers to all students who have presented them 
selves at a school for instruction, and whose presence or 
absence has been recorded in a monthly report to the super¬ 
intendent* 
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8. "Attendance," refers to average daily attendance which 
means the average number of students who have been present 
every day for a given number of days that school has been 
in session. 
Locale and Research Design»-— The significant aspects of the 
locale and research design of this study are characterized below: 
Locale.— The locale of this study was the public schools of 
Macon County, Georgia, during the period of 1865-1955» with the Ideal 
Elementary School, Ideal, Georgia being the center of the field work 
connected with the gathering of data. The last census shows a total 
population of lit, 093 of which 9»398 are Negroes. The chief occupa¬ 
tional pursuits of the Negroes of Macon County, Georgia, are: (a) farm¬ 
ers and farm laborers, (b) domestic service, (c) canning plant and 
peanut plant, (d) and the Warner-Robins Air Base at Varner Robins, 
Georgia. A small proportion of the acreage is devoted to cotton, and 
corn production. During the period, 1865-1955» there were thirty 
Negro schools in Macon County with sixty-five teachers which were lo¬ 
cated within a radius of from two to twenty miles from the county seat 
at Oglethorpe. These are one-teacher, two-teacher, three-teacher, 
four-teacher and sixteen-teacher schools, with three of them doing 
high school work. 
Method of Research.— A combination of the historical and de¬ 
scriptive survey methods of research, employing the specific techniques 
of interviews, school visita tions, official records, and the records 
from Macon Board, were used to gather the data necessary for this research. 
Subjects and Materials.— The subjects and materials involved in 
this research were: the total educational personnel concerned with the 
109 
Negro Public Schools, Macon County, Georgia; interviews had with indi¬ 
viduals; records in the office of the Superintendent of schools and 
in the office of Macon County School Board, f<r the period of 1865-1955• 
Treatment of Data.T— The data were collected during the school 
year of 1957-1958 as indicated by preliminary inquiries prior to this 
research approval, with the work being directed from the Ideal Elemen¬ 
tary School and the home of the writer* 
The sunmary of the data will follow this pattern: 
(a) Historical Setting of the Schools 
. (b) Church School Days 
(0) Influential Personalities in the Development of the Schools. 
(d) ï Organizational Level of the Schools 
(e) Plants and Facilities of the Schools 
(f ) Teaching Personnel of the Schools 
(g) Curricular Offerings of the Schools 
(h) Pupil Personnel Efinrollment 
(1) Socio-Economic Factors Influencing School Enrollment 
(j) Auxiliary Agencies 
(k) Financial Support of the Schools 
i 
In the subsequent sections of the present chapter will he found , 
in the- order listed: 
1* The Summary of Related Literature Pertinent to the Problem 
2* Summary of the Basic Findings 
3* The Conclusions, Implications, and Recommendations as derived 
from the data. 
Summary of Related Literature »— The related literature perti¬ 
nent to this research is summarized in the paragraphs to follow • 
no 
It is fascinating to trace the progress of education from a 
clandestine system to an intricate system of public schools, and col¬ 
leges. Negro education has made slow progress in all the Southern statesv 
The historical setting of early education for Negroes was found to be 
a gradual and slow process with many empediments and handicaps. The 
greatest handicaps encountered during the development of the school 
were: lack of school buildings, lack of qualified teachers, lack of 
equipment, and lack of enriched curricular. Factors that have influenced 
the origin and growth of Negro education are: Philanthropic agencies, 
or educational foundations, such as the Peabody Fund, the Anna T. Jeans 
Fund, the Julius Rosenwald Fund, Legislative enactments by the various 
states; and of the great importance, the Negro's eagerness to get schools 
for himself. 
School plants and facilities are always considered along with a 
consolidation movement. School buildings of adequate size and number 
to house all the activities of the school program aieassetSsto a con¬ 
structive educational program* It is no longer a question of how the 
teacher is to teach or how the pupils are to study; the problem is to 
find what conditions must be fulfilled in order that study and learning 
may take place. There is a great relationship between beautification 
of school grounds and plants and facilities* Tour school grounds are 
examples of the pride of the entire community. Literature has revealed 
that the physical plants and facilities of many of the schools do not 
meet the requirements to carry out a modern program of education. 
The organizational level of schools does not follow any one pattern. 
The traditional type of organizational level is the 8-b plan, but the 
6-3-3 plan has been gaining popularity. A variation of the 6-3-3 'plan 
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for the schools which choose to combine the high school in one continu¬ 
ous pattern. When thinking of organization, we are not to think of 
only that which goes by the name of"school system" — the school Board, 
superintendent and buildings, the engaging and promotion of teachers, 
etc. These things enter in and are important, but the fundamental 
organization is nothing but getting things into connection with one 
another so that they work flexibly and fully. 
The enrollment has been on the increase for some time; the revo¬ 
lutionary increase in the school enrollment is the product of many forces, 
namely, birth, internal migration, World War II, changes in population, 
income and the like*. 
Curricular offerings in the public schools have always presented 
a problem of. major concern. A school curriculum is a device to provide 
a form of references for the necessary experiences and models, real and 
vicarious, from which boys and girls learn. The Negro schools of the 
South are faced with thé responsibility of supplying the Negro popula¬ 
tion with basic literacy required for understanding the world; the 
school must also supply him with an education that leaves him free. 
The progressive education issue has stressed the importance of 
thinking; it gives the pupils something to do and the doing is of such 
nature as to demand thinking, and learning naturally results. The 
secondary cirrioular and conventional procedure will not be abandoned 
for a long time; but many changes have been made recently to formulate 
the curricula to the natural activities of the child. 
The extra-curricular program of the school has two justifications* 
first, they offer the schools its opportunity to help pupils to do cer¬ 
tain desirable things they are goind to do anyway; secondly, they offer 
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a ready channel through which the school nay utilize the spontaneous 
interest activities of the adolescent and through these to higher 
types of activities. The extra-curricular activity program has cone 
up the hard way; it has been beset by many hazards* The issue most 
high schools face today is not should they have an extra-curricular 
activity program but what can they do to perfect this program as to 
benefit the pupil. Extra-curricular activities refer to all organized 
informal pupil activities. 
The academic training of teachers in the public schools has improved 
steadily through the years. The revolution of the status of teachers 
has been marked by a number of significant legislations. The field of 
Negro teacher personnel has not been widely explored, especially as 
the elementary and secondary levels. In response to Job satisfaction” 
wishes of teachers it wau found that the things they wanted most were: 
pleasant working condions, a sense of belonging, fair treatment, a sense 
of achievdment and growth} recognition of contribution, participation 
in deciding policies; and opportunity to maintain respect* 
When salaries of professional groups are compared the teachers 
are at the bottom of the list, shortly after the depression of 1930, 
teachers' salaries have had a gradual increase and a rapid one dur¬ 
ing the second world war; ljut the teachers salaries are still short 
of what they should be. 
Financial support of the public schools is derived from the follow¬ 
ing: state, local units, bond issues, property taxes, and revenue 
agencies of various kinds. 
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Basic Findings 
Historical Settings of the School,-— All of the schools of the 
Negro Public School System of Hacon County began in churches. 
The very early form of public schools for Negroes was begun in 
1876 at Marshallville in a church. 
The Ideal Modern Elementary School had its beginning in ideal 
in 1879 in a dwelling house. 
Oglethorpe Grammar School was organized in 1884 in Oglethorpe 
in a dwelling house. 
The Flint River Farms School had its beginning in 1887 in a 
church. 
The Macon County Training School had its beginning in 1889 in 
Montezuma in a church. 
Personalities Concerned with the Development of Schools.—» 
The writer selected as outstanding, personalities, those persons who 
were instrumental in stimulating growth and development of Negro public 
schools. The personalities were as follows: 
Rev. Walter Turner, Mrs. Hattie Lumpkin, Mrs. Beatrice Wynn, 
Mr. Moody Engram, Mrs. Florence D. Gray, Mies Blanche Richardson, 
and Mr. P. W. Whitfield. 
Organizational Level.— There are six schools that comprise 
the Negro School System of Macon County, Georgia. There are three 
new Negro schools in Macon County since the consolidation. 
Plants and Facilities The development of plants and facilities 
went through three definite stages: they began in churches and 
dwelling houses, buildings, construction when the school was moed from 
churches and the new modern buildings approved by the State Board of 
Education. 
Teaching Personnel.— During the period of 1935-1955 the number 
of teachers increased from 58 to sixty five. The number of teachers 
increased during the entire period. 
Educational Status of Teachers.— The records for the educational 
statua of teachers during the year of 1935-1936 shows that only one 
teacher had ever taught in the county with a B. A. degree. 
Since 1950, there have been no teachers with less than two 
years of college préparât!on. 
Financial support.-— The summary of finalcial reports were local 
tax fund, state funds, and social rallies. 
Finance from school rallies were used for improvements of in¬ 
struction. 
School Legislation .— During the period of 19U5-1957 local 
school legislature was not outstanding, but some general state laws 
have had a marked effect upon the educational development for Negroes: 
1. The State Compulsory Attendance Law 
2. Free Textbook Law 
3* The Certification Law 
U. Minimum Foundation Program 
Curricular Offerings.— The curricular offerings in the study are 
divided into two sections — those offered before the unit idea was 
incorporated in the Negro Public School System, and those following the 
acceptance of the unit idea. The following are descriptions of the 
subjects in primary depastments of the various schools before the unit 
idea became predominant: language, number arithmetic, word drill, 
copy work, art, and health* 
115 
The foil curing are descriptions of courses in the Intermediate 
and junior high school grades before the unit idea was accepted: 
spelling, arithmetic, reading, geography^ writing, English, history, 
science, help, physical education, drawing and handicraft. 
The following are descriptions of the courses in the high schools 
before the unit idea prevailed in the Negro Public School System; 
arithmetic, algebra, general science, English, biology, home economics, 
agriculture, and physical education. 
The following are descriptions of courses in the primary depart¬ 
ment of the elementary schools after the so-called unit idea was accepted; 
reading, writing, numbers, storytelling, work period, broad unit work, 
work on skills, music, art, creative writing, science, physical educa¬ 
tion and health. 
Enrollment and Attendance.— The enrollment of the schools of Macon 
County has grown by small increments, but continuously. The lowest total 
enrollment for 191*7-191*8 was 2,61*8; in 191*5-191*6, and the highest was 
303lJl* in 1938-1939. It is of interest to note that the consolidation 
and bus transportation did not increase the enrollment. 
The following are descriptions of courses in the intermediate and 
junior high grades after the unit idea prevailed: language arts, spelling, 
writing, history, mathematics, science, geography, English, physical 
education, vocational subjects, oral expressions and art writing. 
The following are desciiptions ef courses in high schools after 
the unit idea was accepted in the Negro public school system; English, 
mathematics, vocation, social studies, algebra, geometry, library science, 
commerce, French, music, health, biology, science! and physical education. 
116 
Socio-Economie Factors»— The socio-economic factors that in¬ 
fluenced the enrollment in the Negro public schools are as follows* 
1* Lack of enforcement of compulsory school attendance laws. 
2. Most of the Negroes in the county are farmers* 
3* Low economic status of the parents. 
U. A vast number of families are moving from the farming 
area • ' 
5* World War II and the increased birth rate. 
6* Improvement of roads over transportation routes* 
7* The consolidation movement of 19£1* 
8* Steady increase of school attendance in redent years. 
9. Spectacular increase of ownership among Negroes helps 
explain the shift in enrollment toward upper gradés. 
10* The growing economic competence of the state and county is 
reflected in the enormously improved support of education 
in the county. 
Implications.— Implications will be included in the recommen¬ 
dations. 
Conclusions.— As a result of the findings of this study the 
following conclusions seem justified* 
1. That for many years the plants and facilities were very 
meager; and although they have been improved greatly, they 
are still lacking in an optimum provision of facilities. 
2. That for many years the majority of the teachers employed 
by the Negro public school system were substandard 
teachers with less than U years of college training. 
3. That the financial support of the Negro Public School 
system has been and still is too meager for the best 
results to be obtained. At the same time, progress 
has been spectacular in all directions within the 
last fifteen years. 
That the lack of enforcement of the Compulsory School 
Attendance Laws, and inadequate facilities were the 
greatest drawback to the enrollment of the Negro 
schools. 
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*>. It would appear that the school administration of Macon 
County , Georgia in the employment of teachers has 
held that teachers need not be employed in specialized 
fields, such as music, library science, commerce, 
retarded child education, physical education, etc* 
6. The substitution of farm ownership for farm tenancy 
provides a much improved basis for an effective school 
system. 
7* State-wide systems of school support has resulted in a 
spectacular improvement in educational facilities and 
opportunities for Negro children in Macon County. 
Recommendations.— In the light of the findings of this study, 
the following recommendations are made as possible solutions to 
the problems of the Negro Public School System of Macon County, Georgia. 
1. That there should be more teachers employed with competence 
in music, science, special education, physical and with 
insight into the problems of the community. 
2. Teachers should apply themselves diligently to hhe task of 
improving their teaching status by raising the level of 
their college training and graduate preparation, and by 
a study of the particular problems of the community kn 
which they worked. 
3. A program of inOservice training in Community problems and 
ways of meeting them. 
U. There should be a greater variety of subject matter in the 
courses and content, particularly in the elementary de¬ 
partments. 
U* The high school curriculum should be vitalized by the immi¬ 
gration of new and diversified course. 
6. New school attendance laws should be designed and rigidly 
enforced. 
7. Socio-Economic factors that have contributed toward or have 
been drawback to development of Negro education in 
Macon County, Georgia should be topics for discussion 
by community and school groups in ordern not only to stimulate 
awareness of,but, to control or minimize the importancy of 
these shifting factors, 
A. Every effort should be made to emphasize the importance of 
farm ownership} to serve the great games made between 191*0 
and 1950, and to make substantial progress beyond this 
point. 
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For example; a good slogan for the schools, and the 
entire community might beî RAISE THE PERCENTAGE OF 
OWNERSHIP TO $$ per cent by 1970 1 
Likewise, the schools and communities should help make the 
children and adults aware of the tremendous toll, taken of the commun¬ 
ity by migration, that has, for sixty years, continued to drain the 
county of its white and Negro population. The curriculum should be 
broadened to help teachers and citizens understand this prolem; 
leading citizens and children in, first, understanding the grade, nature 
of the problem and its threat to the future happiness and prosperity 
of all concerned) And second, planning for a concerted effort by the 
entire community, to seek ways and means of controlling the situ¬ 
ation. 
The schools for Negroes, once very poorly supported, are now 
so greatly Improved that they are in a position to become effective 
instruments of commubity adjustment and progress. It is recommended 
that careful study be given to ways and means by which tthis end may 
be attained. 
It is the sincere hope of the writer that the above recommen¬ 
dations will help in the future development of the Negro schools of 
Macon County, Georgia 
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PERIMENT DATA ON SCHOOLS ON A COUNTY WIDE BASIS 1880-1955 
Mo   - Total Money Per Exp. Value 
Years Of Enroll- 1st* 3rd No, No.of Teach. No, Allot.Pup. Of of 
Teachers ment ADA Gr. LlcenseGr. Buses Transp.Annum Of Negro Cost Sehs. Sch, 
Sal, Sch. Schs. Instr. Bldg. 
1880-1881 12 697 12 360,00 12 
1881-1882 15 725 15 600.00 15 
1882-1683 18 659 18 7720v00 15 
1883-1884 21 548 21 840,00 16 
1884-1885 21 759 21 840.00 15 
1885-1886 22 978 22 880,00 17 , 
1886-188? 22 956. 22 880,00 17 
1887-1880 22 938 22 880,00 17 
1688-188? 23 1160 23 920,00 m 
1889-189? 23 1289 23 920.00 17 
1880-1891 24 1378 24 1*200.00 18 
1891-1892 23 1258 • 23 920.00 20 
1892-1893 24 1420 24 1,200.00 23 
1893-1894 25 1358 25 1,700.00 23 
1894-169? 26 2010 26 1,750.00 26 
1895-1896 31 1725 - 31 1,835.00 25 
1896-1897 30 1861 1320 30 1,768.00 25 1.34 
1897-1898 33 2100 1291 33 1,918.00 29 1.48 
1898-1899 31 2200 1300 31 1,968.00 27 1,550.00 1.51 3,329.19 
1800-1900 36 2752 1197 36 2,880.00 30 1,800.00 2.41 3,478.60 
1900-1901 36 2016 1015 36 2,880.00 25 1,350.00 2.84 3,654.55 
1901-1902 38 2225 11530 38 3,040,00 26 2,800.00 1.98 4,559.65 
1902-1903 38 1564 941 38 3,040.00 27 2,800.00 3.23 4,658.60 
1903-1904 38 1696 987 38 3,420.00 25 2,800.00 3.46 4,556.70 
1904-190$ 37 1567 863 38 4,162.50 25 2,700.00 4.82 4,589.25 
DISTRIBUTION OP THE CERTIFICATION AND ACADEMIC TRAINING OP THE WHITE TEACHING PERSONNEL IN THE 














Cent Total Per Cent 
1881 2 9.5 
1882 11 52.4 19 90.5 20 100 
1883 13 59.1 10 47.6 21 100 
1884 14 60.9 9 40.9 21 100 
1885 14 60.9 9 39.1 22 100 
1886 12 52.2 9 39.1 23 100 
1887 2 8.7 11 47.8 9 39.1 23 100 
1888 2 7,6 9 39.1 10 43.5 23 100 
1889 5 21.8 8 33.3 9 39.1 23 100 
1880 9 37.5 7 30.4 7 29.2 23 100 
1891 9 39.2 9 33.3 7 30.4 24 100 
1892 10 37.1 8 33.3 8 29.6 23 100 
1893 10 41.7 8 32.0 6 25.0 27 100 
1894 10 40.0 9 37.5 7 28.0 24 100 
1895 10 41.7 8 34.8 5 20.8 25 100 
1896 12 52.2 7 29.2 3 13.0 24 100 
1897 12 50.0 6 24.0 5 20.8 23 100 
1898 13 52.0 8 28.6 5 20.0 24 100 
1889 13 52.0 7 25.0 6 24.0 25 100 
1900 14 50.0 7 25.0 6 21.4 25 100 
1901 15 53.6 6 21.4 6 21.4 28 100 
1902 16 57.1 4 15.4 5 17.9 28 100 
1903 17 60.7 4 15.4 5 17.9 28 100 
1904 17 65.4 4 15.4 5 19.2 28 100 
1905 17 65.4 4 15.4 5 19.2 26 100 
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1880-81 20 517 20 1810.00 15 700.00 4.74 1476.90 705.00 
1881-82 20 615 2 19 1894.89 16 725.00 4.07 1552.30 705.00 
1882-83 21 582 11 10 1876.00 17 725.00 3.88 1378.90 705.00 
1883-84 22 587 13 9 1947.00 17 750.00 4.24 1556.80 705.00 
1884-85 23 267 14 9 2356.00 16 775.00 4.19 176&.90 895.00 
1885-86 23 627 14 9 2591.40 16 775.00 5.74 2352.25 750.00 
1886-87 23 578 2 12 9 2673.50 18 775.00 5.18 2463.70 750.00 
1887-88 23 628 2 11 10 2756.25 18 775.00 4.46 2958*20 750.00 
1888-89 23 713 5 9 9 2887.37 17 775.00 4.07 3307.87 790.00 
1889-90 24 829 9 8 7 3576.27 18 800.00 5.73 4317.20 790.00 
1890-91 23 797 9 7 7 3497.60 19 775.00 6.24 4325.50 790.00 
1891-92 27 689 10 9 8 3242.40 20 1350.00 6.14 4357.60 790.00 
1892-93 24 715 10 8 6 4002.70 18 1200.00 5.86 5496.50 790.00 
1893-94 25 949 10 £ 7 3804.12 20 1250.00 5.26 5358,59 800.00 
1894-95 24 950 10 9 5 3754.25 20 1200.00 4.85 7105.90 800.00 
1895-96 23 948 12 8 3 4358.70 20 1150.00 5.59 7163.75 800.00 
1896-97 24 831 12 7 5 6699.50 20 1200.00 10.07 7256.25 800.00 
1897-98 25 926 13 i 5 6658.75 20 1250.00 9.24 7235.80 800.00 
1898-99 28 960 13 6 6 6751.60 22 1400.00 8.65 7333.50 850.00 
1899-00 28 980 14 8 6 6985.56 21 1400.00 8.86 7452.75 850.00 
2900-01 25 982 15 7 6 7128.50 23 1250.00 10.09 7576.95 900.00 
1901-02 28 974 16 7 5 7365.75 23 2800.00 9.31 7651.70 900.00 
1902-03 28 987 IT 6 5 7956.50 23 2800.00 20.82 7769.15 1500.00 
1903-04 26 850 17 4 5 7863.90 23 2600.00 23.90 7875.35 1500.00 
1904-25 26 698 17 4 5 8154.60 23 2600.00 17.88 7896.50 1500.00 
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1905-06 25 893 698 17 8 8175 25711171 8853 1500 
1906-07 26 810 751 1 18 7 8568 24 : 111.41 8759 1500 
1907-08 26 858 789 1 18 7 8965 23 11.36 8858 1500 
1908-09 29 994 757 3 15 11 7975 23 10.53 9965 2150 
1908-10 29 921 789 3 15 11 9796 23 12.41 10658 2150 
1910-11 29 986 759 10 13 6 14116 23 18.59 10759 2150 
19*1-12 29 897 715 10 13 6 14226 22 19.89 10870 2150 
1912-13 29 984 797 10 13 ■; 6 15378 22 19.29 10360 2150 
1913-14 45 1002 815 14 20 11 15469 23 18.98 11590 2150 
1914-15 45 1032 800 15 19 « - 11 17086 23 21.35 11857 2150 
1915-16 45 1115 819 16 18 11 14579 21 17.80 12560 3000 
1916-17 66 1205 964 16 18 12 15856 20 16.44 14359 4000 
1917-18 46 1601 1515 16 20 10 23182 20 15.30 17358 4000 
1918-19 46 1247 1041 16 2Û 10 24576 20 23.60 22456 4000 
1919-20 46 1290 1181 16 20 10 24580 21 20.83 25369 4000 
1920-21 46 1450 1362 18 24 4 24660 21 22.74 30569 4000 
1921-22 46 1475 1355 19 23 4 9 260 24621 20 18.17 43143 133488e 
1922-23 43 1420 1385 19 23 1 9 400 25752 20 11.37 49748 133488 
1923-24 43 1395 1293 19 23 1 8 375 26586 17 20.56 50367 133488 
1924-25 43 1502 1478 18 24 1 9 480 28659 17 19.39 54467 133488 
1925-26 45 1430 1386 20 24 1 9 642 29678 15 21.41 56544 140000 
1926-27 45 1401 1298 21 23 1 9 260 28580 15 22.11 60359 140000 
1927-28 47 1410 1225 19 26 2 9 400 29175 15 23.81 60558 140000 
1928-29 49 1390 1273 21 27 1 8 375 30375 15 23.78 61457 157000 
1929-30 47 1402 1338 21 25 1 9 480 31576 15 23.59 63570 157000 
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1905-1906 57 4,162450 24 2,700.00 6.20 4,675.25 
1906-1907 58 4,275.00 24 2,900.00 3.70 4,876.40 
1907-1908 58 4,275.00 26 2,900.00 4.33 4,979,60 
1908-1909 58 4,275.00 26 5,100.00 3.22 4,558.65 
1909-1910 59 4,587.50 27 2,900.00 3.38 5,227.35 
1910-1911 59 4,587.50 27 3,100.00 4.29 5,357.50 
1911-1918 59 4,667.90 27 5,400.00 3.89 5,428.60 
1912-191? 59 4*978.50 54 3,900.00 4.06 5.829/45 
1915-1914 41 4,912.60 54 4,100.00 5.69 5,756*59 
1914-191? 42 5,928.25 25 4,200.00 4.30 6,558.37 
1915-1916 1 40 5,795.50 55 4,100.00 4.41 6,753.78 
1916-1917 1 40 5,799.55 54 4,000.00 4.80 7,359.68 
1917-1918 1 40 5,959.65 55 4,000.00 4.29 8,651.53 
1918-1910 1 40 5,986.15 55 4,100.00 4.87 9,367.40 
1919-1920 1 40 6,206.50 56 4,300.00 4.41 9,654.75 
1920-1921 1 42 6,514.50 56 4,500.00 4.41 10,350.35 3,500.00 
1921-1929 1 1 44 5,521.26 56 4,600.00 5.42 10,489.60 3,500.00 
1922-1925 1 2 45 7*156.90 55 4,500.00 4.01 10,651.80 4,925.00 
1925-1924 1- 2 45 6,697.20 55 4,400.00 4.51 11,463.38 4,925.00 
1924-1925 1 2 41 7,980.00 35 4,600.00 5.95 12,228.50 4.925.00 
1925-1926 2 4 40 8,556.25 38 4,600.00 5.35 12,576.25 35.850.00 
1926-1927 1 2 5 59 9,784.60 38 4,600.00 6.01 12,798.50 35,850.00 
1927-1928 1 2 5 59 9,978.50 38 4,900.00 5«e5 13,056.25 35,850.00 
1928-1929 1 5 2 42 9,659.65 38 4,950100 5.95 13,263.30 35,850.00 
1929-1950 1 1 5 2 45 9,997.50 53 5,100.00 5.61 13,$58.60 35ÿ850.00 
DISTRIBUTION OP THE CERTIFICATION AND ACADEMIC TRAINING OP THE WHITE TEACHING PERSONNEL IN THE 
















Prov. Co. Lloense Total Per Cent 
Elem.# Per Cent 
1905-1906 17 68.0 8 32.0 25 100 
1906-1907 1 3.9 18 69.2 7 26.9 26 100 
1907-1908 1 3.9 18 69.2 7 26.9 26 100 
1908-1909 3 10.4 15 51.7 11 37.9 29 100 
1909-1910 3 10.4 15 51,7 11 37.9 29 100 
1910*1911 10 34.5 13 44.8 6 20.7 29 100 
1911-1912 10 34.5 13 44.8 6 20.7 29 100 
1912-1913 10 34i5i* 13 44.8 6 20.7 29 100 
1913-1914 14 31.2 20 44.4 11 24.4 45 100 
1914-1915 15 33.4 19 42.2 11 24.4 45 100 
1915-1916 16 35; 6 18 40.0 11 24.4 45 100 
1916-1917 16 34;8 18 39.1 12 26.1 46 100 
1917-1918 16 34.8 20 43.5 10 21.7 46 100 
1918-1919 16 34 ;8 20 43.5 - 10 21.7 46 100 
1919-1920 16 34Î 8 20 43.5 10 21.7 46 100 
1920-1921 18 39.1 24 52.2 4 8.7 46 100 
1921-1922 19 41.3 23 50.0 4 8.7 46 100 
1922-1923 19 44 ;2 23 53.5 1 2.3 43 100 
1923-1924 19 44.2 23 53.5 1 2.3 43 100 
1924-1925 18 41.9 24 55.8 1 2.3 43 100 
1925-1926 20 44.5 24 53.3 1 2.2 45 100 
1926-1927 21 46.7 23 51.1 1 2.2 45 100 
1927-1928 19 40.4 26 55.3 2 4.3 47 100 
1928-1929 21 42.9 27 55.1 1 2.0 49 100 
1929-1930 21 44*7 25 53.2 1 2.1 47 100 
DISTRIBUTION OP THE CERTIFICATION AND ACADEMIC TRAINING OP THE NEGRO TEACHING PERSONNEL IN THE 
MACON COUNTY SCHOOLS 1880-1955 
Years Prof. Col. Per Gen. Prof. Per Prov. Per Cent Prov. 
Cent Elem. Jr. Cent Nor. Jr. Per Prov. Eoun.Per Total Per 
Col.    Col. Cent Elem.LIeaüffCent Cent 
1906 37 100 37 100 
1907 38 100 37 100 
1908 38 100 38 100 
1909 38 100 38 100 
1910 39 100 39 100 
1911 39 100 39 100 
1912 39 100 39 100 
1913 39 100 39 100 
1914 41 100 41 100 
1915 1 2.4 42 100 42 100 
1916 1 2.4 40 29.6 41 100 
1917 1 2.4 40 97.6 41 100 
1918 1 2.4 40 97.6 41 100 
1919 1 2.4 40 97.6 41 100 
1920 1 2.3 40 97.6 41 100 
1921 1 2.2 42 97.« 43 100 
1922 1- 2.2 1 2.2 44 95.6 46 100 
1923 1 2.3 2 4.3 43 95.5 46 100 
1924 1 2.3 2 4.3 43 95.5 46 100 
1925 1 2.3 2 4.5 41 93.2 44 100 
1926 12 4.3 4 8.7 40 87.0 46 100 
1927 1 2.2 2 4.4 3 6.7 39 86.7 45 100 
1928 1 2.2 2 4.4 2 6.7 39 86.7 45 100 
1929 1 2.2 2 6.2 2 4.1 42 87.5 48 100 
1930 1 2.o 1 2.2 2 6.0 43 86.0 50 100 






































































































































































































































1930-1931 48 1987 1102 47 10568.30 33 4900.00 9.59 14225.00 35850.00 
1931-1932 47 2682 1714 45 10446.25 32 4600.00 6.10 14446.25 35850.00 
1932-1933 46 1509 887 45 10865.75 32 4900.00 11.01 15347.90 35850.00 
1933-1934 47 2562 1265 45 10615.80 36 4900.00 8839 27116.50 35850.00 
1204-1935 48 2457 1128 47 10659.65 36 9800.00 9.45 26487.65 35850.00 
1935-1936 58 2741 1076 47 10784.50 35 9400.00 10.02 26349.50 35850.00 
1936-1937 61 2917 2009 54 10857.75 35 11600.00 5.40 27117.65 35850.00 
1937-193$ 61 2890 2199 54 15715.00 34 11600.00 7.15 28347.15 35650.00 
1938-1939 61 3034 1997 54 18180.00 34 12000.00 9.10 27987.65 50300.00 
1939-1940 61 2798 1769 54 19809.65 34 12200.00 11.20 29368.15 46250.00 
1940-1941 60 2934 2061 54 21262.50 34 12000.00 10.32 30478.55 48275.00 
1941-1942 59 2766 1986 54 21980.00 31 11800.00 11.07 31674.50 52900.00 
1942-1943 60 2723 1776 52 27325.00 32 12000.00 15.39 32359.65 52150.00 
1943-1944 61 2579 1923. 49 29138.00 32 12200.00 15.15 35879.17 52150.00 
1944-194$ 60 2578 1702 * 44 34622.90 30 12200.00 20.34 41586.90 52150.00 
1945-1946 60 2648 1688 1 96 36073.1529 11400.00 21.37 49178.25 48650.00 
1946-1946 62 2703 1754 1 123 1 96 96 72460.00 29 18600.00 41.31 89346.50 48700.00 
1947-1948 62 2550 1688 1 110 1 123 123 76,887.0029 18600.00 42.29 91565.58 48700.00 
1948-1949 62 2581 1732 2 241 1 110 110 81285.00 29 18600.00 46.93 97168.15 48700.00 
1949-1950 64 2577 1763 1 38 22 114 114 91385.00 29 18900.00 51.83 105687.50 48700.00 
1950-1951 63 2569 1733 1 39 4 115 115 97480.00 23 18600.00 86.24 115216.75 74,75000 
1951-1952 65 2616 1822 1 48 4 518 518 102609.00 17 19500.00 56.31 179517.55 74750.00 
1952-1953 65 2590 1830 4 47 14 15 608 176818.00 17 19500.00 96.62 200156.65 74750.00 
1953-1954 65 2585 1791 4 50 11 . 88 740 178,900.0016 19500.00 99.89 • 202065.15 74750.00 
1954-1955 65 2646 1864 5 53 7 08 747 281837.00 16 19500.00 151.20 202265.75 74750.00 
DISTRIBUTION OF THE CERTIFICATION AND TRAINING OF THE NEGRO TEACHING PERSONNEL IN THE MACON 
COUNTY SCHOOLS 1880-1955 
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1930-1931 41 85.4 3 6.3 3 6.3 1 2.0 48 100 
1931-1932 37 78.7 4 8.5 4 8.5 2 4.3 47 100 
1932-1933 37 78.7 4 8.5 4 6.5 2 4.3 47 100 
1933-1934 37 78.7 4 8.5 4 8.5 2 4.3 47 100 
1934-1935 37 75.5 6 12.3 4 8.1 2 4.1 49 100 
1935-1936 40 69.0 9 15.5 5 8.6 4 6.9 58 100 
1936-1937 27 44.2 15 24.6 12 19.7 7 11.5 61 100 
1937-1938 27 44.2 15 24.6 11 18.1 1 1.6 7 11.5 61 100 
1938-1939 27 44.2 15 24.6 11 18.1 1 1.6 7 11.5 61 100 
1939-1940 27 44.2 15 24.6 11 18.1 1 1.6 7 11.5 61 100 
1940-1941 21 35.0 10 16.6 19 31.7 2 3.3 8 13.4 . 60 100 
1941-1942 17 28.8 12 20.3 18 30.5 2 3.4 10 17.0 59 100 
1942-1943 16- 26.7 13 21.7 16 26.7 7 11.6 8 13.3 60 100 
1943-1944 18 29.5 5 8.2 24 39.3 7 11.5 7 11.5 61 100 
1944-1945 15 25.0 6 10.0 15 25.0 11 18.3 13 21.7 60 100 
1945-1946 8 13.3 7 11.7 16 26.7 13 21.7 15 25.0 1 1.6 60 100 
1946-1947 10 16.1 4 6.5 15 24.2 13 21.0 19 30.6 1 1.6 62 100 
1947-1948 12 19.4 3 4.8 15 24.2 11 17.8 20 32.2 1 1.6 62 100 
1948-1949 4 6.5 9 14.5 11 17.8 12 19.3 24 38.7 2 3.2 62 100 
1949-1950 1 1.5 9 14.2 15 23.4 38 59.3 1 1.5 64 100 
1950-1951 6 9.5 17 27.0 39 61.9 1 1.6 63 100 
1951-1952 3 4.6 13 20.0 48 73.9 1 1.5 65 100 
1952-1953 2 3.0 12 18.5 47 72.3 4 6.2 65 100 
1953-1954 22 3300 9 13.8 50 77.0 4 6.2 65 100 
1954-1955 1 1.5 6 9.3 53 81.5 5 7.7 65 100 
Pertinent Data on Schools on a County 

















































































































































































































1930-31 47 1829 1653 1 20 26 10 698 32358 10 6700 19.56 79483 157000 
1931-23 47 1309 1112 1 22 12 12 453 40955 9 9400 35.90 80356 147250 
1932-33 46 1484 1276 1 22 24 14 596 36975 8 9200 28.97 83221 147350 
1933-34 46 1496 1229 1 23 22 18 659 43654 7 9200 35.51 85145 160550 
1934-35 46 1346 1127 1 23 22 20 528 27650 7 9200 24.53 87151 180000 
1935-36 47 1286 1058 1 24 22 20 497 27855 5 9400 26.32 90176 195000 
1936-37 47 1492 1024 1 25 21 21 516 30684 5 8800 29.96 93152 195000 
1937-38 50 1280 1022 4 29 17 20 529 34690 5 10000 33.94 95183 217000 
1938-39 51 1206 1005 4 31 16 20 564 35785 5 10300 35.60 100115 217000 
1939-40 50 1090 981 4 34 12 16 513 42680 5 10000 43.56 112263 216500 
1940-41 51 1095 877 2 38 11 18 529 41597 5 10200 47.43 116256 195000 
1941-42 46 1016 836 2 35 9 14 516 40722 5 9200 48.71 116459 199000 
1942-43 46 997 804 3 31 12 14 497 28590 5 9200 35.56 117354 199000 
1945-44 43 992 805 4 29 10 13 476 40900 5 8600 50.80 125176 199000 
1944-45 43 963 779 4 29 10 13 489 40000 5 8600 51.34 132158 245000 
1945-46 45 994 809 4 30 11 13 480 46000 5 9900 56.86 147359 245000 
*946-47 45 1034 869 4 29 12 13 579 92000 5 13500 10586 153765 253000 
1947-48 46 1043 878 4 30 12 13 598 95000 5 13800 10820 187905 255000 
1948-49 46 986 892 4 32 10 13 615 92000 5 13800 10313 195250 255000 
1949-50 46 1065 964 4 33 9 13 559 87000 4 13,800 78.84 195800 275000 
1950-51 46 1126 978 4 33 9 13 578 91800 4 13800 72.17 200537 275000 
1951-52 46 1139 968 4 33 9 14 556 135800 4 13800 140.27 200640 290000 
1952-53 46 1123 975 4 33 9 14 563 162401 4 13800 166.56 200566 290000 
1953-54 49 1121 975 4 37 8 14 598 149382 4 14700 153.21 202565 290000 



























DISTRIBUTION OF THE CERTIFICATION AND TRAINING OF THE WHITE TEACHING PERSONNEL IN THE 
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1 2 À 10 21.3 13 27.7 22 46.8 1 2.1 47 100 
1 2.1 10 21.3 13 27.7 22 46.8 1 2.1 47 100 
1 2.1 9 19.6 13 28.3 22 47.7 1 2.1 46 100 
1 2.1 9 19.6 12 26.2 23 50.0 1 2.1 46 100 
1 2.1 9 19.6 12 26.2 23 50.0 1 2.1 46 100 
i 2.1 9 19.6 12 25.5 24 51.2 1 2.1 47 100 
10 21.3 11 23.4 25 53.2 1 2.1 47 100 
7 14.0 10 20.0 29 58.0 4 8.0 50 100 
*■ 6 11.8 10 19.6 31 60.8 4 8.0 51 100 
5 10.0 7 14.0 34 68.0 4 8.0 SO 100 
3 5.9 8 15.7 38 74.5 2 7.8 51 100 
2 4.3 7 15.3 35 76.1 2 7.8 46 100 
i 2.2 3 6.5 8 17.4 31 67.4 3 8.0 46 100 
3 7.0 7 16.3 29 67.4 4 8.0 43 100 
3 7.0 7 16.3 29 67.4 4 8.0 43 100 
l 2.2 4 8.9 6 13.3 30 66.7 4 6.5 45 100 
4 8.9 8 17.8 . 29 64.4 4 8.9 45 100 
4 8.6 8 17.4 30 65.2 4 8.9 46 100 
2 4.4 8 17.4 32 69.5 4 8.9 46 100 
1 2.2 8 17.4 33 71.7 4 8.7 46 100 
1 2.2 8 17.4 33 71.2 4 8.7 46 100 
9 19.6 33 71.7 4 8.7 46 100 
9 19.6 33 71.7 4 8.7 46 100 
8 16.3 37 75.5 4 8.7 49 100 
8 16.3 37 75.5 4 8.7 49 100 
PERCENTAGE DISTRIBUTION OP WHATE AND NEGRO CHILDREN IN MACON COUNTY, BY GRADE, IN THE YEARS 
1938-1959 TO 1954-1955 
l9âÔ 1$39 19Ï0 T$ÏÏ'W& '1943 "1944 ’1Ô4Ô 194è 1947 1Ô4Ô IÏÏ49 19$0 1951 1Ô$2 1953 I55Î 
Grade 1939 1940 1941 1942 1943 1944 1945 1946 1947 1948 1949 1950 1951 1952 1953 1954 1955 
white -- - 
First 10.0 9.4 11.5 10.5 11.5 12.9 11.6 12.8 11.2 14.9 12.2 13.7 12.6 10.9 10.6 12.9 11.7 
Second 10.6 10.2 11.1 8.9 11.4 12.5 11.8 11.2 11.6 8.2 14.8 10.8 12.9 10.8 10.5 10.2 10.8 
Third 9.2 11.0 8.7 10.6 7.9 11.2 13.7 12.4 11.6 10.3 9.3 13.5 10.4 12.2 10.1 8.7 9.1 
Fourth 10.3 10.3 9.7 8.4 12.7 8.7 9.2 10.4 10.3 10.5 10.6 8 .9 12.0 11.6 11.9 10.5 9.1 
Fifth 10.8 10.8 10.6 10.9 6.6 9.5 6.6 8.8 10.4 9.4 10.0 10.4 7.9 9.6 10.2 11.8 9.1 
Sixth 9.6 10.6 9.0 9.7 7.5 8.3 8.4 7.9 8.3 9.4 9.2 9.5 9.2 8.3 -9.0 8.8 11.9 
Se Ten 8.7 8.8 10.9 9.1 9.8 8.4 8.2 7.7 8.0 6.5 8.7 6.0 8.4 7.9 10.7 9.1 8.9 
Eight 8.5 8.1 10.0 11.5 8.7 8.8 7.8 10.2 7.5 7.2 6.5 8.5 7.5 6.8 8.0 6.4 8.1 
First H.S. 7.2 6.6 C.8 7.0 9.5 7.3 7.9 6.7 6.6 11.9 7.3 5.0 7.0 6.2 6.0 6.7 5.5 
Second H.S. 8.2 7.8 6.9 6.4 6.6 7.1 6.6 6.2 8.7 6.3 6.7 6.3 6.1 7.5 5.1 5.2 6.2 
Third H. S. 6.2 6.4 5.7 7.0 5.8 5.3 6.2 5i7 5.8 5.4 4.7 5.4 6.0 3.6 4.9 4.8 5.2 
Fourth H.S. 4.6 2.9 4.9 4.4 
Total 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 
Negro • 
First 36.2 34.4 38.6 38.0 36.3 34.3 35.8 29.8 32.2 29.5 29.2 26.3 25.4 22.5 16.7 18.3 16.9 
Second 12.8 14.1 12.4 13.0 13.9 14.1 15.3 14.7 13.5 14.2 13.1 13.8 15.3 14.8 15.8 13.0 13.3 
Third 11.2 12.5 11.7 10.6 11.6 11.6 11.1 13.5 11.8 11.8 12.6 13.6 11.3 13.3 13.6 14.1 11.8 
Fourth 11.9 11.2 10.2 9.8 10.2 11.1 10.8 10.2 10.7 11.9 10.2 10.9 13.4 11.1 13.3 11.9 13.6 
Fifth 9.5 8.9 7.8 8.5 8.5 8.9 8.4 9.0 8.4 8.6 10.3 9.5 7.8 11.3 10.0 11.0 9.7 
Slxt|i 8.0 7.3 6.7 5.9 6.5 7.5 6.5 7.0 7.3 6.7 7.4 8.8 8.6 7.2 9.7 8.8 10.2 
Seven 4.5 5.6 5.9 5.9 5.1 5.5 5.3 7.2 6.2 9.2 6.7 7.4 7.5 7.7 6.5 8.7 7.2 
Eight 3.0 3.2 3.2 3.4 3.2 3. 6 2.9 3.9 4.7 2il 5.1 2.7 3.6 3.9 5.4 4.8 6.7 
First H.S, 1.5 166 2.0 1.9 2.4 1.5 1.7 2.3 2.5 2.9 1.8 3.9 2.2 3.4 3.5 '3.8 4.0 
Second H.S. 0.6 0.8 1.0 2.0 9.9 1.0 1.7 1.4 1.8 1.5 2.2 1.4 2.7 1.8 2.1 2.5 3.3 
Third H.S. 0.8 0.4 0.5 100 1.4 1.0 0.5 1.0 0.9 1.6 1.4 1.7 1.2 2.1 1.6 1.9 2.0 
Fourth H.S. 0.9 1.8 1.2 1.3 
Total 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 
TABLE: 4 
DISTRIBUTION OP THE CERTIFICATION AND ACADEMIC TRAINING OP THE WHITE TEACHING 
















1880 - 1881 20 20 100.00 
1881 - 1882 2 9.5 19 90.5 21 100.00 
1882 - 1883 11 52.4 10 47.6 21 100.00 
1883 - 1884 13 59.1 9 40.9 22 100.00 
1884 - 1885 14 60.9 9 39.1 23 100.00 
1885 - 1886 14 60.9 9 39.1 23 100.00 
1886 - 1887 2 8*7 12 52.2 9 39.1 23 100.00 
1887 - 1888 2 8,7 11 47.8 10 43.5 23 100.00 
1888 - 1889 5 21.8 9 39.1 9 39.1 23 100.00 
1889 - 1890 9 37.5 8 33.3 7 29.2 24 100.00 
1890 - 1891 .9 39.2 7 30.4 7 30.4 23 100.00 
1891 - 1892 10 37.1 9 33.3 8 29.6 27 100.00 
1892 - 1893 10 41.7 8 33.3 6 25.0 24 100.00 
1893 - 1894 10 40.0 8 32.0 7 28.0 25 100.00 
1894 - 1895 10 41.7 9 37.5 5 20.8 24 100.00 
1895 - 1896 12 52.2 8 34.8 3 13.0 23 100.00 
1896 - 1897 12 50.0 7 29.2 5 20.8 24 100.00 
1897 - 1898 13 52.0 7 28.0 5 20.0 25 100.00 
1898 - 1899 23 52.0 7 24.0 6 24.0 25 100.00 
1899 - 1900 14 50.0 8 28.6 6 21.4 28 100.00 
1900 - 1901 15 53.6 7 25.0 6 21.4 28 100.00 
1901 - 1902 16 57.1 7 25.0 5 . 17.9 28 100.00 
1902 - 1903 17 60.7 6 21.4 5 17.9 28 100.00 
1903 - 1904 17 65.4 4 15.4 5 19.2 26 100.00 
1904 - 1905 17 65.4 4 15.4 5 19.2 26 100.00 
•i 
